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 0.1 Introduction and guidance 

 

 

About this resource 
Taking as a starting point the complex dynamic between the 
Catholic faith tradition and the growing diversity of people, 
identities and beliefs within and beyond Catholic school 
communities, this resource serves as a practical theological 
instrument (PTI) to realise the vision of the Enhancing Catholic 
School Identity movement. In part, that vision aims at the 
development of recontextualising dialogue that is securely 
rooted in and enables a post-critical form of faith within the 
Catholic theological tradition.  

This PTI resource is designed for school communities seeking 
to develop a rich educational culture of interreligious and 
interworldview dialogue as underpinned and informed by the 
Catholic faith tradition.  It is intended as program of staff 
formation and professional development in which participants 
reflect upon and exercise the key theological concepts, 
dispositions and practical skills integral to that culture of 
dialogue. 

The approach of this resource assumes a diversity of faiths. 
religions and worldviews among the participants. Persons from 
a wide array of cultural, intellectual and faith backgrounds are 
welcome to participate and will be able to do so well. 
Specifically, participants do not need to be Catholic, or even to 
have a faith perspective. All participants need to appreciate 
the intended shift of the school towards dialogue among 
people of diverse religious and worldviews as underpinned and 
informed by the Catholic faith tradition. 

This PTI presumes that participants are already familiar in a 
foundational way with the core frameworks and normative 
trajectories of the Enhancing Catholic School Identity 
movement. For those not yet familiar, additional resources are 
available outside this program (see Resources). 

 
 
 
 
 
 
 
 
 

THE PTI SERIES 
The PTI Series is developed through a 
partnership between the Australian 
Catholic Dialogue School Consortium 
(ACDSC) and the Katholieke Universiteit 
Leuven (KU Leuven), under the direction 
of Prof. dr. Didier Pollefeyt (Faculty of 
Theology and Religious Studies). It arose 
from the shared recognition of the need 
for practical applications of the ECSI 
vision and principles among Catholic 
schools in Australia. 

Resources in the PTI Series include: 

Whole School Prayer Renewal 
Project 
2018 

Resurrection 
2022 

Creating a Culture of Dialogue 
2024 

 

More information about this series of Practical Theological Instruments and other resources related to Enhancing 
Catholic School Identity (ECSI) can be found online at www.ecsi.site.  

http://www.ecsi.site/
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On dialogue and the Catholic school 
  

 

 Dialogue is born when I am capable of 

recognizing others as a gift of God and 

accept that they have something to tell me.1 

  

 

  Nor can there be authentic dialogue unless we are 

capable of opening our minds and hearts, in 

empathy and sincere receptivity, to those with whom 

we speak. In other words, an attentiveness in which 

the Holy Spirit is our guide. A clear sense of one’s 

own identity and a capacity for empathy are thus 

the point of departure for all dialogue.2 

 

 

 

We want to confront ourselves with the other who differs 

from us. We want to consciously step out of ourselves. We 

don't want to lock ourselves up with like-minded people, 

and we do this because God gave us this example, because 

we are relational human beings, influenced by his 

image. We must not fear the other. Pluralism is a wealth 

and it is only through the difference of and in the 

dialogue with the other that we can grow and discover 

ourselves. […] Therefore, our image of God supports the 

model of the Catholic Dialogue School. Because God is 

dialogue and also enters into dialogue, we also opt for 

dialogue.3 

  

 
1 Francis (2016), Twitter @Pontifex 21 September 2016 [social media post]. 
2 Francis (2014), Meeting with the bishops of Asia [address], https://www.vatican.va/content/francesco/en/speeches/2014/august/documents/
papa-francesco_20140817_corea-vescovi-asia.html  
3 Angelo Vincenzo Zani, in E. van Lierde (2019), Interview with Angelo Vincenzo Zani, Tertio 1006 (22 May 2019). 
* Background image: vesta48/stock.adobe.com 

https://www.vatican.va/content/francesco/en/speeches/2014/august/documents/%E2%80%8Cpapa-francesco_20140817_corea-vescovi-asia.html
https://www.vatican.va/content/francesco/en/speeches/2014/august/documents/%E2%80%8Cpapa-francesco_20140817_corea-vescovi-asia.html
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Enhancing Catholic School Identity: 
Leading three shifts 
 

 

 

 

 Recontextualisation 
From Christian Values Education to multicorrelational 
dialogue and recontextualisation in a context of diversity and 
difference 

This shift speaks to the challenges facing the Christian Values 
Education subpopulation in your Catholic Dialogue School 
and can be seen on all three ECSI scales. A shift towards 
multicorrelational dialogue recontextualisation is a critical 
response to the all-too-popular yet largely ineffective 
approach of Christian Values Education, which aims to 
emphasise commonality and sameness and harmonise 
tensions by means of the greatest common denominators 
(e.g. 'bridging the gap' with 'common values' found both in the 
Catholic faith tradition and in the culture at large). 

While it can work in certain circumstances when diversity is 
minimal and largely aligned with the Catholic faith tradition, 
Christian Values Education becomes counterproductive as 
pluralisation expands and secularisation increases.  In the 
end, Christian Values Education is then no solution at all, 
since – contrary to its objectives – it paradoxically results in 
even further secularisation. 

In your Catholic Dialogue School, such commonality does not 
exist since people have many different identities and the 
Catholic faith tradition remains something specific and 
unique. Dialogue is therefore necessary and requires a 
much more complex hermeneutical approach that is open 
to encountering multiple intersections that are unforeseen, 
unpredictable, and which have the potential to surface new 
meanings for disciples of Jesus Christ in the world today, as 
well as for those of other religious and worldview identities. 

 

For reflection as you plan  

Look to the subpopulation analysis4 for your school or group and identify: 
• Which of the three above shifts is the most urgent for your staff? 
• How will you keep that shift out in front of your staff during this program? 

 
4 See the most recent ECSI Report for your school or group. Ask your Catholic Education Office representative for further assistance if needed. 
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Hermeneutical perspective 
From literal meaning to hermeneutical interpretation 

This shift speaks to the challenges facing the 
'reconfessionalising subpopulation' in your Catholic Dialogue 
School, and can likewise be seen on all three ECSI scales. In 
particular, this hermeneutical shift is an invitation to those 
in positions which tend strongly to affirm literal belief and 
aspects of the Catholic faith tradition that have become 
'frozen in time'. This shift aims towards the development of a 
hermeneutical paradigm in their own encounters with the 
Catholic faith tradition. Such a shift invites one to move away 
from a type of faith often characterised by security, limited 
contact with others, distance from the culture, and perhaps at 
some level even fear, to a form of faith and belief well-
grounded in informed interactions with today’s diverse 
world, meaningful relationships with religious others, and 
a hermeneutical openness to discovering the movement of 
God in ways both known and yet unknown. 

For Catholics in the community, the goal of this shift is to 
create resilient believers for whom faith is relevant in all 
stages of life and (unforeseen) contexts. 

 

 

 

   

 

 

 

 

 Faith and religiosity 
From secularisation to appreciation of belief and religiosity 

This shift speaks to the challenges facing the 'secularising 
subpopulation' in your Catholic Dialogue School, and is so 
fundamental to the success of the school that its pattern can 
be seen on all three ECSI scales. Overall, this shift towards 
belief and religiosity is an invitation to those in 
comparatively more secular and non-believing positions to 
open themselves to the value of commitments in faith and 
religious belonging. This is a complex and difficult shift 
because it has two dimensions: moving from literal to 
symbolic thinking regarding religious beliefs, and moving from 
a non-religious outlook towards an openness to religious ways 
of understanding. 

ECSI underscores that these three shifts are necessary for 
bringing new life to Catholic school identity and mission 
today, in a way that is both theologically legitimate and 
culturally plausible. Such an identity supports Christian young 
people in developing a mature commitment to faith and 
religion in the world today, and simultaneously supports 
others in their own search for identity and meaning. 
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Program organisation 
 

C ON CE P T S  AN D  M OD E L S  

1 Dialogue amid relationships of power asymmetry 
Two meetings, approximately 45-60 min each* 

2 Dialogue as hermeneutical translation 
One meeting, approximately 60 min 

3 
Dialogue as crossing over and coming (back) 
home 
One meeting, approximately 60 min 

S K I L L S  AN D  D I S P O S I T I O N S  

4 Dialogue and hospitality: Religious others 
One meeting, approximately 60 min 

5 Dialogue and hospitality: Young learners 
One meeting, approximately 60 min 

6 Dialogue and spiritual discernment 
One meeting, approximately 60 min 

AP P L I C AT I ON S  AN D  I N T E G R AT I ON  

7 Dialogue and Catholic school identity 
One meeting, approximately 60 min 

8 A culture of dialogue: Integration and extension 
One meeting, approximately 60 min 

*Note that Session 1 is a double-length session that can be 
conducted over the time of two (2) separate meetings. In this case, it 
is advised that those two (2) meetings take place with as short a time 
in-between as possible (e.g. days or weeks instead of months in 
between). 

It is strongly advised that all sessions are undertaken because of the 
interconnected learning involved, even if this requires a schedule 
that spans 12 or 18 months. If you find that unviable, please consult 
with your Catholic Education Office representative to discuss 
alternatives. 

 Global outcomes 
As a result of active participation in this 
program, participants will be able to 
demonstrate: 

Familiarity with key theological and 
practical concepts and models 
regarding interreligious and 
interworldview dialogue, as informed 
by the Catholic faith tradition. 

Implementation of key skills and 
dispositions related to the practice of 
interreligious and interworldview 
dialogue in a Catholic educational 
environment. 

Communal articulation of viable 
directions towards a theologically 
legitimate and culturally plausible 
pathway towards a rich(er) educational 
culture of dialogue in the school. 

Core question 
How can we create a rich educational 
culture of interreligious and 
interworldview dialogue, underpinned and 
informed by the Catholic faith tradition? 

Additional topics? 
In consultation with your Catholic Education Office representative, you may opt to introduce one or more additional sessions. 
This could be done, for example, to further develop a model or disposition presented in this program, or to practice engaging in 
this kind of dialogue on a special topic of local interest. Additional sessions can be extended beyond Session 8 or can be 
integrated mid-program, but it is advised never to do so earlier than Session 4. 
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Engagement signposts  
These signposts are intended as orientation markers for the Facilitator, so that learning proceeds strategically in 
each session from activation of prior knowledge and experience, to development of new insights, to rehearsal of 
skills and dispositions, to integrating and extending insights and questions towards future learning and practice. 
 

 

 Orientation 
For the purpose of orienting participants to the expected learning outcomes and 
procedures that guide their learning, these activities engage participants in 
identifying objectives, guiding questions, core content, and itineraries for each 
session and in relation to the program as a whole. 

 

 Warming up 
For the purpose of activating prior knowledge and experience, these activities 
often invite participants to refer to their journals to recall previous learning and 
new insights. Other activities address preconceptions and preliminary 
(mis)understandings. 

 

 Active listening 
For the purpose of processing new information during video presentations or 
Facilitator-led input, these activities employ active listening strategies such as 
note-taking, questioning, analysis or evaluation of information, and checks-for-
understanding.  

 

 Active reading 
For the purpose of processing new information through text, these activities 
employ active reading strategies such as note-taking, analysis or evaluation of 
text, and checks-for-understanding. 
 

 

 Exercising skills and dispositions 
For the purpose of both applying new information and learning through 
experience, these activities engage participants in perspective-play and guided 
discussions on real-world applications. Discussion structures vary from partner, 
to small group, to large group. 

 

 Engaging the heart 
For the purpose of basing participants in sources of inspiration, these activities 
offer moments of reflection using sources related to the theme of a given 
session. As desired, they may also be adapted for prayer in conjunction with that 
session. 

 

 Integration and extension 
For the purpose of developing connections, extensions and new questions, 
these activities employ connect-extend strategies, offer challenges for reflection 
and practice in the weeks following each session, and invite the development of 
new questions for future learning. 
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Partner with a 
representative in the 

Catholic Education 
Office of your 

diocese to request 
more information 

and support for using 
this program with 

your staff. 

 Guidance for Principals 
Thank you for embracing the important opportunity of this program for the 
formation and professional development of your staff! Your leadership and 
personal example across these sessions and beyond is essential to their 
success, in tandem with the important efforts of the Facilitator(s) to whom 
you delegate the practical responsibilities. It is not expected that you are an 
expert in the concepts, skills or dispositions of this program, only that you 
are willing to learn and develop your practice alongside your colleagues and 
to lead by example in establishing the kind of culture towards which this 
program aims. 

Here are some matters of practical guidance for your leadership role: 

• Appoint one (or more) capable Facilitator(s) who will lead this program 
well. Preferably, this is someone who is already well-versed in the 
theological and practical dimensions of Enhancing Catholic School 
Identity (ECSI) and who understands the local context. It can be 
yourself or another member of staff. If possible, enlist the support of a 
representative from your Catholic Education Office. 

• Equip the Facilitator(s) with the program materials and give him or her 
adequate time to read the manual and prepare the sessions. Also, 
make sure the Facilitator has all of the practical materials that he or 
she needs in order to deliver the sessions smoothly. 

• Schedule the adequate staff meeting time needed to successfully 
accomplish this program. Several sessions can also be undertaken 
during one or two professional formation days. 

• Participate actively in this program alongside your staff. Not only is this 
a strong sign to the community of the importance of this work and its 
relevance to the vision of the Catholic Dialogue School, it is also the 
space in which the principal will himself or herself develop the 
knowledge, skills and dispositions to be modelled for all in the 
community. 
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Guidance for Facilitators 
Thank you for serving as Facilitator! Not only do we believe that your 
service will be of vital importance for the engagement and 
transformation of your group, we also hope that this experience will be 
equally as enriching for you. 

Some planning and preparation is required on your part. It is strongly 
advised that you collaborate, to the extent possible, with a 
representative from your diocesan or regional Catholic Education Office 
who may also be assisting other schools with the implementation of this 
program in their local context. 

Planning options within sessions 
Most sessions offer options regarding procedures, and some sessions 
offer options for components of the session. Please review the entire 
session in advance and decide on the options that best suit your local 
context. 

Timing of sessions and components 
Each session, as a broad generalisation, is intended for approximately 
one hour. However, timing will vary across contexts, depending on local 
culture, group sizes and dynamics, and time allotments for formation 
and professional learning. It is strongly advised that you review the entire 
session in advance and plan your specific timing accordingly. 

Timing estimates are provided for you within the planning table at the 
start of each session, however you will need to adjust these based on 
local conditions and aspirations. Given that local planning is required, 
timing has not been indicated on the accompanying slides for each 
session. 

Tip: If you (the Facilitator) are less than fully confident in your skill set 
related to the estimation of timing, consult a colleague! There's no 
shame in collaborating. 

Prayer moments for each session 
It is expected that prayer formats and resources are provided locally. 
You will therefore need to organise these on your own, or seek the 
assistance of colleagues. Please note that timing for prayer has only 
been estimated in a limited way. If you intend to introduce prayer more 
substantially, you will need to adjust the timing of the session(s) 
accordingly. 

Engagement procedures and prompts 
Many of the engagement procedures and prompts in this program are 
adapted from the Thinking Routine Toolbox developed as a component 
of Project Zero at the Graduate School of Education at Havard 
University. As you plan the delivery of each session, you may wish to 
further adapt one or more of the engagement procedures or prompts. 

  
 

 

 

Next steps after this 
program 
It is advised that you and your 
local leadership begin looking at 
the outset of this program 
towards the embedding, 
implementation, and future 
learning that will be needed 
afterwards. 

Which policies, practices, 
procedures will need to be 
addressed as a result of this 
program? 

What future learning will be 
required? 

Who will be involved in doing 
what by when? 

The final session of this program 
provides an opportunity for you 
and your local leadership to 
address next steps and invite 
participation. 

 

 

 

 

 

 

 

 

 

 

 

https://pz.harvard.edu/thinking-routines
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Journalling as an integral activity 
This program has been designed with the intention that journalling is an 
integral activity throughout the entire program. Sessions includes 
moments for journalling and conclude with a Challenge activity that 
directs participants to their journals in between sessions. Sessions also 
begin with moments to reconnect and reflect on journal insights from 
previous sessions. As a moment of integration in the final session, 
participants are invited to reflect on several ways in which they have 
shifted their thinking, feeling, believing, practising over time. It's 
important that a means of journalling is provided to participants at the 
first session. 

Challenge activities between sessions 
Sessions are bridged with challenge activities that invite participants to 
reflect on their thinking, observe practices and identify new 
opportunities for learning in subsequent sessions. If there are lengthy 
blocks of time between sessions, it's advisable that you and your local 
leadership remind participants of these challenge activities in the 
interim periods. 

Reflection and processing pause points 
Sessions typically include reflection pause points (e.g. checking for 
understanding, journalling, discussion with partner or small group) after 
moments of new learning (e.g. video presentation, reading). Depending 
on your local time frame, you may adapt the length of these processing 
moments. 

Program feedback 
The final session of this program provides an opportunity to invite 
feedback from participants. In dialogue with your school leadership and 
diocesan representative, determine how you wish to collect feedback 
and share it with the responsible parties. Note: it is the Catholic 
Education Office of your diocese that is responsible for sharing 
feedback with the authors of this program. 

A simple feedback form is included in the resources folder. Depending 
on local choices regarding the above questions, you may wish to modify 
the feedback form as you best determine. 

Challenging questions 
that arise among 
participants? 
You are certainly not expected to 
address challenging questions as 
they arise! (Nor do most 
participants expect that you will 
be able to provide a response!) 

When you encounter challenging 
questions, it is recommended 
that you: 

Acknowledge the question and 
confirm that you will bring it to 
the attention of your Catholic 
Education Office 
representative 

Record it (or invite the 
participant to record it and 
share it with you) 

Discuss it with your Catholic 
Education office representation 
and determine together how 
best to address it. 
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Safe spaces for practising dialogue 
This program includes a variety of activities in which participants are invited to practise the concepts, skills and 
dispositions for dialogue. Some of these activities use a perspective (role) play procedure to intentionally interject 
diversity and dissonance into the exercise. Other activities invite voluntary contributions, and others invite private 
reflection during or beyond the session. 
   

Grouping 
A number of activities (noted in each Session) call for 
participants to be organised in small groups. In most cases, 
these groups are intended to be about 4-6 persons. This size 
provides an optimal balance of diversity and intimacy, ideally 
allowing equitable opportunities for all members of the group 
to contribute. 

However, depending on local circumstances, you may choose 
for alternatives. For example, if the entire group is relatively 
small, you may prefer to conduct some of the 'small group' 
activities with the entire group as a whole. 

In the specific cases of the Perspective Play exercises, it is 
important to ensure that each of the four (role play) 
perspectives is represented at least once in each group of 
whatever size. A perspective can be duplicated by an 
additional member of the same group, but it should never be 
omitted as the perspectives correspond to certain types on 
the various ECSI typologies. 

Safety as a norm 
It's important to establish 'safety of expression' as a norm for 
participation, in keeping with whatever existing norms your 
local organisation has developed for staff formation and 
professional development.  

If safety should become challenged in some way, it's 
important that the Facilitator or local leadership address this 
immediately. 

As a program of staff formation and professional 
development, the focus of practice should remain on the 
concepts, skills and dispositions proposed. Although there are 
exercises which invite personal perspectives and ideas as 
content, such content should not be the focus of feedback. 
Always keep feedback and guidance centred on the learning of 
concepts, skills and dispositions. 

 Equitable 
participation 
strategies 
1. Small group facilitators 

If you anticipate that small groups may 
become dominated by certain 
participants, then you can opt for a 
facilitator for each group. This could be 
done in advance or at the moment of the 
activity, by nomination, volunteer, random 
selection (e.g. drawing a card, a straw), or 
other means. 

In the case that a facilitator is used, it 
would then also be important to state 
publicly that the role of the facilitator is 
twofold: (a) guide the group to stay on task 
and (b) ensure equitable opportunities for 
participation among all members. 

2. Procedures of equity 

If greater measures are needed for 
equitable participation, consider 
procedures such as: 

• Sticky note brainstorm 
• Three tickets (each participant has 3 

'tickets' and can use the ticket to offer 
a contribution, after which that person 
is invited to actively listen to others). 

• One by one (a transparent pattern 
from seat by seat, row by row, table 
by table). 

• Online tools (e.g. Poll Everywhere). 

https://www.polleverywhere.com/
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Dialogue and relationships 
of power asymmetry 
This session addresses key theological concepts for a school culture of interreligious and 
interworldview dialogue, underpinned and informed by the Catholic faith tradition. 

1 
  

 Objective and guiding question 

Through small group discussion, participants demonstrate an informed 
understanding of the relational nature of dialogue, with attention to 
power imbalances and risks. 

What relational aspects of dialogue are foundationally important to keep in 
mind when creating an effective culture of Catholic dialogue in the 
educational environment? 

Background notes 
An awareness that dialogue is situated within relationships is probably 
neither a new or challenging idea. However, in order to build a strong 
foundation for the exploration of a specific kind of dialogue in this program, 
it's important to probe more deeply both the question of dialogue and 
relationship.  

What is meant by dialogue and what are its ends? It's certainly much more 
than conversation, more than an exchange of ideas, more than a cognitive-
intellectual exercise. It involves encounters – often, if not necessarily, 
between persons who are 'strange' to each other – and an awareness of 
oneself to a much greater extent than an awareness of the other. It's 
fundamentally a spiritual activity even more than a linguistic or intellectual 
one. Dialogue, when entered into in these ways, results in a new 
understanding of self, new nuances in one's identity, even perhaps new 
directions in life. 

Dialogue, it can be said, is thus not only something that happens in 
relationship; dialogue is itself a way of relating. Who is this 'strange' other? 
Who am I in the face of the other? What are the power asymmetries 
between us that simultaneously challenge and enrich the encounter? This 
session opens these questions in a foundational way and engages several 
scholars in reflections on dialogue, relationships, power asymmetry and 
risk. 

 

Image: cac_tus/stock.adobe.com 
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

 

Session 1 
N O.  C OM P ON E N T  E S T  T I M E  

00 General introduction 
Leadership and facilitator remarks 

5-7 min 

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
The idea of dialogue 

2-3 min 

03 Activating our thinking 2 
The Catholic Dialogue School 

12-15 min 

04 Active listening 1 
Oneself in relation to the other 

1-2 min 

05 Active listening 2 
Power asymmetries 

10-12 min 

06 Exercise 
Power asymmetry and risk in dialogue 

12-15 min 

07 Integration and extension 
Connections and challenge 

8-10 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and collaborative dynamics (see above the section Timing of 
Sessions and Components). 

If you determine that a more extensive General Introduction would benefit 
your local group (for example, a presentation and discussion of your ECSI 
data on Dialogue School), then you may implement this Session over two 
(2) meetings that are, ideally, placed close together on the calendar. 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Transcripts and image 

descriptions if necessary 
� Alternate materials in case of 

alternative activities 
� Include any prayer materials as 

needed 

Special notes 
� Decide in advance if any of the 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 06 (Exercise) is intended for groups of 4 to 6 persons. 
Alternative suggestions for organising these activities are also provided. 
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Facilitating the session  

 

 General introduction 
These General Introduction components may be placed at the moment convenient to 
local planning (as examples: at the very beginning of the first session of the program; at a 
moment prior to the first session; or otherwise). For planning convenience therefore, 
they have been noted separately from the Session Introduction further below. 

1. Local leadership introductory remarks 

It is highly recommended that the local leadership offer some brief remarks on 
the importance and relevance of this program as an integral component of staff 
formation and professional development. See the About this Resource section 
above for the way in which this program supports the vision for a Catholic 
Dialogue School. 

2. Introduction of the Facilitator(s) 

It is recommended that the Facilitator(s) also make a personal introduction. 

3. Program orientation   Slide 02   and Program overview   Slide 03  
See the Program Organisation section above for details about the global 
outcomes of this program and the structure of the sessions. 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 04  

3. Core question and global outcomes for this program   Slide 05  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 06  

5. Objective and guiding question for this session   Slide 07  

6. Session plan   Slide 08  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 
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Activating our thinking 1 
Prior knowledge and experience of dialogue 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own local 
procedure). 

1. Thinking prompt   Slide 09  

2. Instructions to participants 

Working individually and silently, jot down your thoughts about this prompt on a 
blank sheet of paper.  You may use words or images. 

Recommended: 2-3 minutes. 

3. Sample responses 

Invite a few samples within the large group (without correction or feedback). 

There are indeed many ways to think about dialogue. And there are several 
approaches or models that can indeed come into use when new ideas or 
different perspectives are encountered. 

4. Definition   Slide 10  

There are many different meanings and applications of dialogue. This program of 
eight (8) sessions focuses on interreligious and interworldview dialogue, 
underpinned and informed by the Catholic faith tradition. This kind of culture 
gives shape to the culture and practices of the Catholic school at all levels and 
involves all members of the school community, rooted in their own unique 
identities. 

5. Alternative procedures 

Working in pairs or small groups, participants come up with three descriptive 
phrases. Or, individuals record their own responses via Padlet or on chart paper.  

Activating our thinking 2 
The Catholic Dialogue School and the Victoria Scale 

This activity (re)introduces your group to the basic structure and types of the Victoria 
Scale.  A similar activity appears in Session 7 (Dialogue and Catholic School Identity), 
with alternatives for both review of prior learning and presentation of new learning. 

1. Introductory remarks from Facilitator   Slide 11  

This slide contains an image for which there is a description, see Resource 
Folder. 

The Victoria Scale is a typology that helps us consider the ways in which school 
identity and mission simultaneously address Catholic particularity, diversity and 
difference. 

• To what extent does the school welcome and integrate religious and 
worldview diversity within its educational identity? 

• To what extent does the school give a prominent place to the Catholic faith 
tradition within the scope of its educational identity? 

https://padlet.com/
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video link 

Introduction to the 
Victoria Scale 

(external) 
 
 
 
 
 
 

video link 

Catholic Dialogue School 
and Theological 

Normativity 

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

video link 

The Popularity of 
Dialogue Today 

(external) 

 

• How do these above factors intersect in the educational identity of the 
school? 

This brief explainer video will take us through the basic structure and four 
primary types.  We'll engage these Victoria Scale later in this Session and again 
later in this Program. 

2. Video clip: Victoria Scale   follow link  
Total video length is 00:06:19. Transcript available in resources folder. 

3. Transitional remarks from Facilitator   Slide 11  

This slide contains an image for which there is a description, see Resource 
Folder. 

As the video presentation pointed out, the Catholic Dialogue School is the 
preferred school identity on both theological and cultural grounds.  This next 
brief explainer video takes us further into those theological underpinnings. 

4. Video clip: Catholic Dialogue School and theological normativity   follow link  

Total video length is 00:01:27. Transcript available in resources folder. 

5. Check for understanding   Slide 12  
Invite participants to work in pairs: 

What key words have you identified regarding the Victoria Scale types? What 
key concepts underpin the theological option for the Catholic Dialogue School? 

Recommended: 3-5 minutes. 

6. Sample responses 

Invite a few samples within the large group. Correction or feedback may be 
necessary if participants seems to have misunderstood one or more of the 
types. A cursory understanding of the Victoria Scale and its 4 Types is sufficient 
for this Session, since later sessions return to the same question for further 
development. 

Active listening 1 
Oneself in relation to the other 

In this video presentation, Professor Roger Burggraeve /burr∙grahv∙uh/, a Catholic 
ethicist, reflects on the relational foundations for dialogue. 

1. Video clip: The Popularity of Dialogue Today   follow link  

Total video length is 00:01:03. Transcript available in resources folder. 

Note that only 01 min 03 sec is needed for this activity. The remainder of the 
video is additional philosophical background for those who wish to listen on 
their own. 

2. Summary remarks after video   Slide 13  
In the Catholic Dialogue School, dialogue is not just a tool or a technique. It is 
primarily a way of relating with each other. It is the means by which we build 
relationships and give shape to our own identities. In this way, it is both a one-
time encounter and also the accumulation of encounters that create a social 
context that facilitates religious discourse. 

https://www.youtube.com/watch?v=KHn_Kx0Mybo
https://www.youtube.com/watch?v=KHn_Kx0Mybo
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=rMYV8ZfQcjE
https://www.youtube.com/watch?v=rMYV8ZfQcjE
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video link 

On Power Asymmetries 
in the Victoria Scale 

(external) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Active listening 2 
Power asymmetries in relationships 

1. Instructions to participants   Slide 14  
We'll now expand our thinking about dialogue in relationships with others who 
are 'strange' to us by considering the question of power in these relationships. 
The following video clip will first speak to power in general, and then to the 
question of what that power relationship looks like between teachers, students, 
and God in the educational environment of Catholic schools. 

As you listen to the presentation of different types of power relationships, your 
task is to note key words, phrases, or images that help describe each of the four 
school types on the Victoria Scale. 

2. Video clip: On Power Asymmetries   follow link  

Total video length is 00:08:13. Transcript available in resources folder. 

3. Pair exchange   Slide 15  

What key words and images come to mind regarding power asymmetry in the 
four school types on the Victoria Scale? 

Working with a partner, you have six (6) minutes together. 

3. Sample responses 

Invite a few samples within the large group. Afterwards (if necessary), briefly 
offer one or two key corrections on the concept of power imbalance. You could 
do this by referring back to a previous slide. 

4. Remarks on risks in dialogue   Slide 16  

Relating to each other in dialogue as a way of being means that we interact with 
diversity in an openness towards difference. But even with openness, there is an 
inherent risk in dialogue. Such openness and communication on our part is not 
always welcomed by the other. Nor are we always, in every circumstance, open 
to the 'strange' other. 

There is always a danger of misunderstanding or disconnection, apathy or 
offense. Such danger should not close us off from dialogue but is invitation to 
become more reflective about the relevant concepts, skills, and dispositions 
needed for interreligious and interworldview dialogue, underpinned and 
informed by the Catholic faith tradition. 

Exercise 
Power asymmetry and risk in dialogue 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own local 
procedure). 

1. Visual prompt   Slide 17   and   Slide 18  

This slide contains an image for which there is a accessibility-enabled 
description, available in Resource Folder. 

 

https://www.youtube.com/watch?v=sOeEpCwDyQU
https://www.youtube.com/watch?v=sOeEpCwDyQU
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

2. Instructions to participants 

Imagine that this [image on slide] is a group of staff in a Catholic Dialogue 
School, who will engage together in dialogue about their role as 'witness' of faith 
within the life of the school.  Their dialogue begins with the question: 

On a spiritual level, what motivates your interest and willingness to be a part of 
Catholic education for young people in our school community? 

Your task with your small group is to predict: 

• Some of the power asymmetries that this group might encounter 

• Some of the risks that might surface in the dialogue 

Recommended timing: 

• First silently and individually, 2-3 minutes. 

• Then, in table group discussion, 6-8 minutes. 

3. Sample responses 

Invite a few samples within the large group. Afterwards (if necessary), briefly 
offer one or two key corrections on the concept of power imbalance. You could 
do this by referring back to a previous slide. 

4. Alternative procedures 

You may opt for this exercise in one large group. In such a case, and/or if you 
anticipate that a few persons typically dominate these sessions, consider the 
alternative procedures in the section Equitable Participation Strategies above. 

Integration and extension 
1. Connect-extend-challenge   Slide 19  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

 

 

 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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3. Integration exemplar   Slide 20  and   Slide 21  

Local adaptation may be needed. Depending on the outcomes of the integration 
activity, only certain components of the integration exemplar may need to be 
highlighted. 

Interreligious and interworldview dialogue occurs in relationships between 
those who are 'strange’ and ‘unexpected’ in the face of the other. 

This dialogue presupposes that the persons involved are aware of the power 
asymmetries among them, as well as the risks of dialogue, and commit 
nonetheless to mutual encounters and to the self-reflection that will, in the end, 
result from the encounter and exchange. 

4. Challenge to the participants   Slide 22  
If you have provided journals to the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the coming weeks, look for moments when dialogue seems to really 
succeed and foster connection. Make a note of what seems to contribute to that 
connection. 

Look also for times when there is a failure to connect through (attempted) 
dialogue. Make a note of what seems to contribute to that misconnection. 

• Is there a pattern to your observations? (e.g. skills, dispositions, concepts 
that foster or inhibit that connection?) 

• Based on your observations, which key skills or dispositions may need 
further development for you? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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Dialogue as hermeneutical 
translation 
This session addresses key theological concepts for a school culture of interreligious and 
interworldview dialogue, underpinned and informed by the Catholic faith tradition. 

2 
  

 Objective and guiding question 

Through perspective play, participants demonstrate an understanding of 
multiple theological perspectives on interreligious and interworldview 
dialogue. 

How can hermeneutical translation as a theological perspective towards 
interreligious and interworldview dialogue foster a mutually beneficial 
encounter? 

Background notes 

When one enters into a dialogical encounter with 'strange' others, there are 
always pre-existing assumptions about how the identity, worldview and 
ideology of that 'strange' other relate to one's own. In this session, those 
kinds of assumptions are discussed in terms of five (5) theological attitudes 
towards the other in dialogue. 

Exclusivism holds essentially that "only I have the real truth" and dialogue is 
for the purpose of projecting "my real truth" into a world where "all other 
truths are false". With inclusivism, "I see my truth everywhere, even in the 
other who just doesn't know it yet" and dialogue serves the purpose of 
leading others to "see my truth in themselves". 

In pluralism, one maintains that "there are many truths, with many 
similarities among them since all truths point to the same end" and dialogue 
is an effort towards discovering those similarities and glossing over the 
differences. By contrast, with particularism, "there are many truths, each 
pointing to its own unique end, thus one is incomprehensible to the other" 
and dialogue is impossible at the level of "what's true or not". 

This session moves beyond those four theological attitudes to think through 
how hermeneutical translation as a theological attitude is possible in 
dialogue between 'strange' others, thus enabling encounters which "I come 
away from the dialogue with a transformed sense of my identity and self-
understanding", and the other can do so as well. 

 

Image: sonya-alessandrozocc/stock.adobe.com 
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

 

Session 2 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Insights from previous journalling 

3-5 min 

03 Activating our thinking 2 
Predicting definitions 

4-6 min 

04 Active listening 1 
Exclusivism, inclusivism and dialogue 

11-13 min 

05 Active listening 2 
Dialogue amid pluralism and particularism 

10-12 min 

06 
Exercise 
Perspective play: Cake, cookies, pie? 

13-16 min 

07 Active listening 3 
Dialogue as hermeneutical translation 

8-10 min 

08 Active reading (optional extension) 
The human being as hermeneutical space 

15-20 min 

09 Integration and extension 
Connections and challenge 

5-8 min 

The session is intended for a meeting of approximately 60 minutes (not 
including the optional extension reading). If you determine that the amount 
and depth of this content is better for two (2) meetings (for example, in 
order to include the reading), then you may implement this Session over 
two (2) meetings that are, ideally, placed close together on the calendar. 
Local planning is needed in advance. 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handouts 2A-2D: Perspective 

Play Characterisations 
� Handout 2E: The Human Being 

as Fragile Hermeneutical Space 
� Transcripts and image 

descriptions if necessary 
� Alternate materials in case of 

alternative activities 
� Include any prayer materials as 

needed 

Special notes 
� Decide in advance if any 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 06 (Exercise) is intended to be undertaken in groups of 4-6 
persons. There are four (4) characters in each role play group, but a character 
may be represented more than once in a group as needed. 
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Facilitating the session  

  

 Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

• Invite participants to silently return to their journals and reengage with 
their reflections (re-reading, new notes, imagery). 
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Glossary terms 

exclusivism (n.) 
exclusivistic (adj.) 

inclusivism (n.) 
inclusivistic (adj.) 

pluralism (n.) 
pluralistic (adj.) 

particularism (n.) 
particularistic (adj.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

two video links 

Exclusivism 

Inclusivism  

(external) 
 
 
 
 
 
 
 

Activating our thinking 2 
Predicting definitions 

1. Image of multireligious group   Slide 07  
This slide contains an image for which there is a accessibility-enabled 
description, available in Resource Folder. 

2. Instructions to participants 

Imagine that this group [image on slide] is at the beginning of an experience of 
interreligious dialogue. The woman with the brown hair [of the two highlighted, 
the one at right] is Christian. Like every person, she comes to the encounter with 
certain pre-existing concepts about the theological similarities and differences 
between their two traditions, their two religious worldviews. 

On the slide are also four (4) theological terms related to the various ways in 
which one perceives those similarities and differences. 

Working with a partner near you, predict the meaning of those four (4) 
theological terms based on (a) your prior knowledge and/or (b) the word 
components (e.g. 'include' as a component of 'inclusivism'). 

Recommended: 4-6 minutes. 

3. Sample responses 

Invite a few samples within the large group. Correction or feedback is not 
necessary at this time, since the terms are defined in the video presentations to 
follow. 

Active listening 1 
Exclusivism, inclusivism, and dialogue 

1. Instructions to participants   Slide 08  
This slide contains images for which there are accessibility-enabled 
descriptions, available in Resource Folder. 

We will now watch two (2) short video clips one after the other. The first speaks 
about exclusivism and the second about inclusivism. 

While you watch both presentations, please make notes about what you believe 
to be the key words or images that help explain each concept. 

2. Video presentation: Exclusivism   follow link  

Total video length is 00:04:55. Transcript available in Resource Folder. 

3. Video presentation: Inclusivism   follow link  

Total video length is 00:05:26. Transcript available in Resource Folder. 

4. Check for understanding   Slide 08  
Invite participants to work in pairs: 

What key words or images help describe (separately) exclusivism and 
inclusivism as theological models of interreligious dialogue? 

Recommended: 2-3 minutes. 

https://www.youtube.com/watch?v=xhT8wNHdWFA
https://www.youtube.com/watch?v=2MBy-DcL9XI
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two video links 

Pluralism 

Particularism 

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Active listening 2 
Dialogue amid pluralism and particularism 

1. Instructions to participants   Slide 09  
This slide contains images for which there are accessibility-enabled 
descriptions, available in Resource Folder. 

If you have provided journals to the participants, they can be directed there to 
take notes. 

We will now watch another two (2) short video clips one after the other. The first 
speaks about pluralism and the second about particularism. 

While you watch both presentations, please make notes about what you believe 
to be the key words or images that help explain each concept. 

2. Video presentation: Pluralism   follow link  
Total video length is 00:04:19. Transcript available in Resource Folder. 

3. Video presentation: Particularism   follow link  

Total video length is 00:04:00. Transcript available in Resource Folder. 

4. Check for understanding   Slide 09  

Invite participants to work again in pairs: 

What key words or images help describe (separately) pluralism and 
particularism as theological models of interreligious dialogue? 

Recommended: 2-3 minutes. 

Exercise  
Perspective play: Cake, cookies, pie? 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Visual prompt   Slide 10  

This slide contains an image for which there is a accessibility-enabled 
description, available in Resource Folder. 

3. Each participant is assigned a perspective   Handout 2A thru 2D  

Read the perspective assigned to you and prepare to communicate that 
perspective in table conversation, even with some additional elaboration. 

Recommended: 2-3 minutes. 

4. [ Optional ]  Norming for equitable participation 

If you anticipate that participation will be inequitably dominated by some in the 
group, then it would be advisable at this point to recall the norms your local 

https://www.youtube.com/watch?v=fh66T01BJVA
https://www.youtube.com/watch?v=OsobvnBAA1Y
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community has for participation in staff formation (e.g. all are heard). See also 
the procedures in the section Equitable Participation Strategies above. 

5. Instructions to participants   Slide 11  

a. Role-playing your perspective, get the discussion going by first conveying 
the core of your perspective as you read it in the preceding step. 

b. When others have the floor, pose one or more questions that elicits from 
them a further elaboration on their perspective. 

c. Interject additional elements of your own perspective as appropriate. 

d. Allow the perspective-play discussion to evolve naturally, staying in 
character. 

Recommended: 6-8 minutes. 

6. Invite reflection within the large group   Slide 12  

If the group is quite large or if simply otherwise preferable, you may elect to have 
participants first debrief in table groups or in pairs before sampling responses in 
the large group. 

Thinking first about the role you played: 

• Who found their perspective easy to assume, and why? 

• Challenging to assume and why? 

Thinking now about the other perspectives you encountered: 

• Which perspectives contributed effectively to the dialogue, and why? 

• Which seemed unable to contribute effectively, and why? 

Recommended: 8-10 minutes. 

Active listening 3  
Dialogue as hermeneutical translation 

1. Instructions to participants   Slide 13  

This slide contains an image for which there is a accessibility-enabled 
description, available in Resource Folder. 

If you have provided journals to the participants, they can be directed there to 
take notes. 

We will now watch just one (1) more short video clip. This one speaks about a 
fifth option – hermeneutical translation – as a model of interreligious dialogue. 

As you did before, please make notes about what you believe to be the key 
words that help explain the concept. 

2. Video presentation: Hermeneutical translation   follow link  

Total video length is 00:06:20. Transcript available in Resource Folder. 

3. Check for understanding   Slide 13  

Invite participants to work again in pairs: 

What key words or images help describe hermeneutical translation as a 
theological model of interreligious dialogue? 

Recommended: 2-3 minutes. 

https://www.youtube.com/watch?v=sCVqQF3hUhQ
https://www.youtube.com/watch?v=sCVqQF3hUhQ
https://www.youtube.com/watch?v=sCVqQF3hUhQ


 2.7 Dialogue as hermeneutical translation 

 

 
 
 
 
 
 
 
 
 
 

 

glossary terms 

anthropology (n.) 
anthropological (adj.) 

hermeneutical (adj.) 

transcendence (n.) 
transcendent (adj.) 

universalism (n.) 
universalistic (adj.) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

Active reading 
The human person as fragile hermeneutical space 

This short reading is an excerpt from Religious Education as Opening the Hermeneutical 
Space (2020), Didier Pollefeyt (KU Leuven). The purpose of this reading is to introduce 
participants to the theological concept of the human person as fragile hermeneutical 
space. For the scope of this activity, the context of Religious Education can be 
understood in the broadest sense as all that the school does related to identity and 
mission. 

1. Check for understanding: Terminology 

Before reading, pause to check for understanding among the group about four 
(4) theological-philosophical terms used in the text. The procedure here can 
include one or two steps as needed: 

(a) Invite responses from volunteers (e.g. "Who can give us a working 
definition of…?") 

(b) Present the definition offered in the Glossary section of this manual. 

(c) Pause to allow participants to note the definitions on their handout as 
you distribute them. 

2. Instructions for reading and the note-taking task   Slide 14    Handout 2E  
When one enters into dialogue with others and with God, how we can 
understand the anthropological nature of the human person in that dialogue? 

In In order to provoke your thinking on the question of hermeneutical capacity 
from a Catholic perspective, your task is to individually read this excerpt from 
The Nature of the Human Person and Fragile Hermeneutical Space. 

As you read: 

• Circle and check-mark key words and phrases that resonate with you 

• Underline and question-mark ideas that you find challenging 

Recommended: 6-8 minutes. 

3. Instructions for pair exchange   Slide 15  

In exchange with a partner near you, share 

• One or two (1 or 2) of the phrases and key words that you circled and check-
marked, along with a bit of your 'why' 

• One or two (1 or 2) of the phrases and key words that you underlined and 
question-marked, along with a bit of your 'why' 

Recommended: 6-8 minutes. 

Integration and extension 
1. Connect-extend-challenge   Slide 16  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Summary exemplar   Slide 17  

Local adaptation may be needed. Depending on the outcomes of the integration 
activity, only certain components of the integration exemplar may need to be 
highlighted. 

When one enters a dialogical encounter with ‘strange’ others, there are always 
pre-existing theological assumptions about how the identity, worldview and 
ideology of that 'strange' other relate to one's own. 

Exclusivism holds essentially that “only I have the real truth” and dialogue is for 
the purpose of projecting “my real truth” into a world where “all other truths are 
false”. With inclusivism, “I see my truth everywhere, even in the other who just 
doesn’t know it yet” and dialogue serves the purpose of leading others to “see 
my truth in themselves”. 

In pluralism, one maintains that “there are many truths, with many core 
similarities among them since all truths point to the same end” and dialogue is 
an effort towards discovering those similarities and glossing over the 
differences. By contrast, with particularism, “there are many truths, each 
pointing to its own unique end, thus one is incomprehensible to the other” and 
dialogue is impossible at the level of “what's true or not”. 

The preferred attitude for the Catholic Dialogue School – that of hermeneutical 
translation – enables meaningful encounters and dialogue between ‘strange’ 
others, in which “I come away from the dialogue with a transformed sense of my 
identity and self-understanding”, and the other can do so as well. 

4. Challenge to the participants   Slide 18  

If you have provided journals to the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the coming weeks, reflect on situations or topics in which you notice 
yourself engaging in one of the five (5) theological attitudes towards 
interreligious and interworldview dialogue. (The situation or topic need not 
necessarily be one of interreligious dialogue.) 

• What was the context in which the dialogue started? 

• With whom were you communicating? 

• What was the topic?  
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How do these five (5) theological attitudes connect, extend, or challenge your 
own concepts of dialoguing with religious and worldview others? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 



 3.1 Dialogue as crossing over and coming (back) home 

 

Dialogue as crossing over 
and coming (back) home 
This session addresses key practical models for a school culture of interreligious and 
interworldview dialogue, underpinned and informed by the Catholic faith tradition. 

3 
  

 Objective and guiding question 

Through perspective play, participants envision a three-step movement 
for interreligious and interworldview dialogue in an educational setting. 

How can the practical theological model of Crossing Over and Coming 
(Back) Home contribute to the development of one's religious or worldview 
identity as well as to society as a whole? 

Background notes 

Session 1 focused on the concept of dialogue as a fundamentally spiritual 
encounter between persons who are 'strange' to each other, and further 
explored the kinds of power imbalances that challenge and enrich the 
dialogue. Session 2 proposed translation as a theological attitude towards 
encountering that 'strange' other, a model that respects the individuality 
and uniqueness of each person and their (faith) tradition, which also 
enabling dialogical encounters that can be meaningful to both. 

This session now focuses on a practical model for encountering others in 
dialogue. It's a model that includes three (3) movements: starting home, 
crossing over, and coming (back) home. This model positions self-reflection 
as the starting point and end point of the encounter and invites all persons 
in the dialogue to reflect on their own identities, faith traditions and 
worldviews, self-understandings and directions in life. 

In this session participants engage this practical model though role playing 
and reflection within all three movements. 

 



 3.2 Dialogue as crossing over and coming (back) home 

 

Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

  

Session 3 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 
Journal reflections from previous challenge 

5-8 min 

03 Active listening 1 
Dialogue as crossing over and coming back 

6-8 min 

05 Exercise 1: Starting home 
Perspective play 

6-8 min 

06 Exercise 2: Crossing over 
Perspective play 

8-10 min 

07 Active listening 2 
Reorganising new information 

3-5 min 

08 Exercise 3: Coming (back) home 
Perspective play 

8-10 min 

09 Integration and extension 
Connections and challenge 

5-8 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and collaborative dynamics (see above the section Timing of 
Sessions and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handouts 3A-3D: Perspective 

Play Characterisations 
� Handout 3E: Crossing Over and 

Coming Back Home 
� Transcripts and image 

descriptions if necessary 
� Alternate materials in case of 

alternative activities 
� Include any prayer materials as 

needed 

Special notes 
� Decide in advance if any of the 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 06 (Exercise 2) is intended to be undertaken in groups of 
4-6 persons. There are four (4) characters in each role play group, but a character 
may be represented more than once in a group as needed. 
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Facilitating the session  

  
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

• Invite participants to silently return to their journals and reengage with 
their reflections (re-reading, new notes, imagery). 
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Crossing over and 
coming (back) home 

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

video link 

Why Should Christians 
Care for Creation? 

(external) 
 
 
 
 
 
 

Active listening 1 
Dialogue as crossing over and coming (back) home 

1. Summary introduction   Slide 07  
If journals are provided, participants can be directed to note these three (3) 
movements in their journals for later reference. 

We start home – by first reflecting on what it is one believes, what it is that one's 
faith or other tradition professes about the matter, and what meaning one 
ascribes to the question. 

We then cross over – as invited guests entering into the space of another with 
openness to encounter and further reflection on one's starting point. 

Then we come (back) home – reflecting on the encounter and what it teaches 
about one's own assumptions of the other and one's own self-understanding. 

2. Video presentation: Crossing over and coming (back) home   follow link  

Total video length is 00:05:27. Transcript available in Resource Folder. 

3. Summary handout   Handout 3E  

Invite participants to save this summary handout (in their journals, other 
resource folder, or digitally) for future reference in this program and beyond. 

Exercise 1 
Perspective play: Starting home 

1. Introduce the exercise: Starting Home   Slide 08  
In this perspective (role) play exercise, you will be asked to portray a 
perspective that is not necessarily your own. The purpose of the exercise is to 
practice the model of interreligious dialogue as three movements. We will begin 
with a brief video that introduces the topic Creation Care from the perspective 
of a certain Christian community. The content of the video is intended as a 
topical point of departure for the dialogue exercises that follow in the next steps 
– it is not intended to represent a Catholic theological framework on the topic. 

The guiding question towards which you will eventually engage in this 
perspective (role) play will be: 

• To what extent is your own commitment to creation care inspired and 
informed by your own religious faith or worldview? 

2. Video clip: Why Should Christians Care for Creation?   follow link  

Total video length is 00:02:17. Transcript available in Resource Folder. 

3. Introduce the (role) perspectives   Handout 3A thru 3D  

Ensure that all four (4) perspectives are represented in each small group. 
Double-up on one (1) or two (2) perspectives in cases of groups larger than four 
(4) persons (see Grouping earlier in this section). 

4. Instructions to participants: Starting Home   Slide 09  

https://www.youtube.com/watch?v=yWV9N1_LYJM
https://www.youtube.com/watch?v=yWV9N1_LYJM
https://www.youtube.com/watch?v=3JUrN6nXh2w
https://www.youtube.com/watch?v=3JUrN6nXh2w
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video link 

Restructuring 

(external) 
 

Begin by reading the perspective given to you and absorbing that identity for the 
role play. During this Starting Home movement, each of you is preparing by 
reflecting in character at three levels: 

• What do I (my character) think and believe myself? 

• What does my religious faith or philosophical tradition (that of my character) 
say on this matter? 

• What do I (my character) anticipate that people from other faiths and 
traditions might say on this matter? 

You may of course write additional notes on your character sheets. 

Recommended: 3-4 minutes. 

Exercise 2 
Perspective play: Crossing over 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Introduce the exercise: Crossing Over   Slide 10  

3. Instructions to participants: 

a. Role-playing your character, get the discussion going by first conveying the 
core of your perspective as you read it in Part A above. 

b. When others have the floor, pose one or more questions that elicits from 
them a further elaboration on their perspective. 

c. Interject additional elements of your own perspective as appropriate. 

d. Allow the role-play discussion to evolve naturally, staying in character. 

Recommended: 8-10 minutes. 

Active listening 2 
Coming (back) home 

1. Summary introduction   Slide 11  
There are of course many different ways in which we could process our 
encounters with others and engage in reflexive thinking about our own identity 
as a result of those encounters. As one example of that process, the lateral 
thinking research of Dr. Edward de Bono explores ways in which people can 
improve their thinking strategies with regards to processing new information. 
This brief video model of De Bono's work can help set the stage for the kind of 
thinking needed in the third movement of this exercise, Coming (Back) Home. 

2. Video clip: Restructuring   follow link  
Total video length is 00:00:41. Transcript available in Resource Folder. 

 

https://www.youtube.com/watch?v=duo9SNaIbiw
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3. Illustrations with example and non-example   Slide 12  

Example 

One example in which many reorganised the way they think might be the 
historical development of our understanding of the solar system model. As 
technology improved and more could be observed, people learned more about 
the world around them and had to reorganise their prior thinking. 

Non-example 

One example that did not reorganize the way most people think is hypothesis 
that there were structured canals on Mars. The same thing happened: as 
technology improved and we could observe more, we learned more about the 
world around us. 

Other remarks 

It can sometimes be the case that while incorporating new information we begin 
to reorganize what we already know. Other times it can be the case that none of 
prior thinking or assumptions are reorganised. In the three movements, we begin 
from what we know, we cross over to briefly encounter the other (often in a 
different language of meaning), and we come back home to self-reflectively 
think about what we learned in the encounter. 

Exercise 3 
Perspective play: Coming (back) home 

1. Introduce the exercise: Coming (Back) Home   Slide 13  

2. Instructions to participants: 

Direct participants to the instructions on their perspective (role) play handout. 

Staying in your role-play character, reflect on things you heard in the role-play 
dialogue. 

a. To what extent do your assumptions of the other need restructuring? 

b. In what ways might your own self-understanding also need restructuring? 

c. How, specifically, might that restructuring look? 

Recommended 3-5 minutes. 

3. Sample responses 

Invite a few samples within the large group. Correction or feedback is not 
recommended, unless the participant seems to have misunderstood one or 
more of the three movements or misused an already established key-term from 
previous sessions. 

Integration and extension 
1. Connect-extend-challenge   Slide 14  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Integration exemplar   Slide 15   thru   Slide 17  

Depending on the outcomes of the integration activity, only certain components 
of the integration exemplar may need to be highlighted. Adapt locally as 
necessary. 

In Starting Home, I recognise that the only lens I can bring to encounter and 
experience is that of my own position. It is this moment when I reflect on my 
own beliefs and what my own faith tradition or philosophy says on the matter. It 
is also this Starting Home moment when I consider where I might encounter 
similarities and differences in the eventual exchange with the other.  I accept 
that I will enter into a dialogical space that is both valuable and vulnerable. 

In Crossing Over, I enter into the exchange with a disposition of listening and 
openness. I accept that the other and I do not necessarily speak the same 
'language' of (religious or philosophical) meaning and interpretation. Through 
hermeneutical translation (Session 2), there is then strong potential for self-
understanding, self-interruption, and self-transformation. 

In Coming (Back) Home, I make time for self-reflection and open my own 
hermeneutical space (Session 1) for reflexive thinking on the encounter with the 
other, on what was said and heard. I reflect on the points of convergence 
(similarities) and divergence (dissimilarities), and consider what restructuring – 
if any – is needed in my own thinking about myself and the other. I take care, 
above all, to focus on my own self-understanding. 

4. Challenge to the participants   Slide 18  

If you have provided journals for the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the coming weeks, try to anticipate moments for interreligious or 
interworldview dialogue. Engage consciously in practicing with Starting Home 
before Crossing Over and listening to others. Then, try to engage again 
consciously in Coming (Back) Home – that is, setting aside time to think through 
the new information you’ve encountered. 

a. Of which dispositions, skills or concepts were you particularly aware? 
Which may require a greater consciousness on your part? 

b. How does this practical model of three movements engage your own 
hermeneutical space? 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 



 4.1  Dialogue and hospitality: Religious others 

 

Dialogue and hospitality: 
Religious others 
This session addresses key skills and dispositions for a school culture of interreligious 
and interworldview dialogue, underpinned and informed by the Catholic faith tradition. 

4 
  
 

 

 

 

 

 

 

 

 

 

 

Objective and guiding question 

Through discussion of a real-world scenario, participants envision ways for 
people of diverse identities to participate in a school culture of 
interreligious and interworldview dialogue marked by hospitality as a 
theological disposition. 

In what ways can hospitality as a theological disposition give shape to a 
school culture of interreligious and interworldview dialogue? 

Background notes 

Hospitality most likely already marks many dimensions of school life and 
individual practice. Students and families are welcomed, heard and 
supported for a wide variety of needs. Teachers and staff are likewise 
welcomed, heard and supported to be the best version of themselves for 
the good of the students. Guests are given special treatment, and so forth. 
Others likely feel most welcomed when they are seen, heard and 
appreciated for who they are and the gifts they bring to the community. 

These kinds of social and cultural hospitality, however important, are not 
directly the topic of this session. Rather, this session focuses more 
specifically on hospitality as a theological disposition for interreligious and 
interworldview encounters in dialogue – especially with others who are 
'strange' to me. 

This disposition is treated across two sessions: this session on the specific 
question of hospitality towards the religious other as a 'stranger' to me, and 
the subsequent session on the specific question of hospitality on the part of 
adult (learners) towards young learners. 

Both sessions engage participants in intellectual and spiritual reflections on 
hospitality as theological disposition, and invites participants to apply their 
insights to real-world-like scenarios. 

 

Image: bernardojbp/stock.adobe.com 



 4.2 Dialogue and hospitality: Religious others 

 

Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

 

Session 4 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Journal reflections from previous challenge 

5-8 min 

03 Activating our thinking 2 
Religious differences 

7-12 min 

04 Active reading 
Hospitality as theological disposition 

12-15 min 

05 Exercise 1 
Small group exchange 

12-15 min 

06 Exercise 2 
Advice for richer theological hospitality 

8-10 min 

07 Integration and extension 
Connections and challenge 

5-8 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and dynamics (see above the section Timing of Sessions 
and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handout 4A: Hospitality as 

Theological Disposition 
� Transcripts and image 

descriptions if necessary 
� Alternate materials in case of 

alternative activities 
� Include any prayer materials as 

needed 

Special notes 
� Decide in advance if any of the 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 05 (Exercise: Small Group Exchange) and Component 06 
(Exercise: Advice) are both intended to be undertaken in groups of 4-6 persons. 
Local variations may be required. 

 



 4.3 Dialogue and hospitality: Religious others 

 

Facilitating the session  

 
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

• Invite participants to silently return to their journals and reengage with 
their reflections (re-reading, new notes, imagery). 

 



 4.4 Dialogue and hospitality: Religious others 

 

 
 
 
 
 

video link 

The Difference Between 
Catholics and 

Protestants 

(external) 
 

additional 
background 

Dialogue involving 
Catholics and 

Protestants in Northern 
Ireland is contextualised 

in a history of violence 
and of portraying the 
other as enemy. For 

further reflection on the 
unique challenges of 

dialogue in such a 
context, see 

R. Kearney (2018), The 
Healing Power of Stories, 

The Japan Mission 
Journal 72(2), pp 75-76. 

 
 
 
 
 
 
 
 

glossary terms 

hospitality (n.) 
hospitable (adj.) 

 
 
 
 
 
 
 
 
 

Activating our thinking 2 
Religious differences 

1. Introduction of the activity   Slide 07  
There are many ways in which religious and worldview others can encounter 
each other in a school environment. Some encounters are productive, others 
not so much. Let's have a brief look at one such dramatised encounter between 
students from a (fictitious) Catholic school and those from a (fictitious) 
Protestant school. 

The two women in the clip are the teachers from the two schools.  The man is 
the priest who promoted the idea of bringing students from the two schools 
together in order to get to know their similarities and differences. 

2. Video clip: The Difference Between Catholics and Protestants   follow link  

Total video length is 00:03:59. Transcript available in Resource Folder. 

3. Participant observations   Slide 08  

Of course this is a fictitious scene for purposes of comedy, but let's 
acknowledge that humour has its own basis in reality. 

If we peel back the comic layers of this scene and reflect on some of the 
realistic dimensions, we can consider two starting questions: 

• Why is it seemingly so "easy" to generate a list of differences? 

• Why might the thinking of the moderator/priest ("Aren't we all just the same 
at heart?”) not have been so easily accepted by others in the group? 

Recommended: 3-5 minutes. 

4. Sample responses 

Invite a few samples within the large group. Correction or feedback is not 
recommended; if there's disagreement of perspective, simply redirect (e.g. 
"What do others think?"). 

Active reading 
Hospitality as theological disposition 

1. Preliminary definitions: Instructions to participants   Slide 09  
In this reading and exercises that follow, we will open and deepen our 
understanding of hospitality as a theological disposition. 

Working with a partner near you, briefly name the kinds of words, expressions, 
practices and images that come to mind when you think of hospitality. 

Recommended: 2-3 minutes. 

2. Sample responses 

Invite a few samples within the large group. Correction or feedback is not 
necessary at this time, since the terms are defined in the video presentations to 
follow. 

 

 

https://www.youtube.com/watch?v=0j0OF-TlyAY
https://www.youtube.com/watch?v=0j0OF-TlyAY
https://www.youtube.com/watch?v=0j0OF-TlyAY
https://richardmkearney.com/wp-content/uploads/2018/05/jmj-summer-2018.pdf
https://richardmkearney.com/wp-content/uploads/2018/05/jmj-summer-2018.pdf
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3. Introduction of the reading and note-taking task   Slide 10    Handout 4A  

Hospitality as a theological disposition is deeply underpinned and informed by 
both the Christian faith tradition and the related Jewish faith tradition. 

In order to enrich your thinking on these theological roots, your task is to 
individually read this excerpt from Hospitality as Theological Disposition. 

As you read: 

• Circle and check-mark concepts that you see as easy to implement in 
practice (in life in general and/or in the Catholic Dialogue School in 
particular). 

• Underline and question-mark concepts that you see as challenging to 
implement in practice (in life in general and/or in the Catholic Dialogue 
School in particular). 

Recommended: 8-10 minutes. 

Exercise 1 
Small group exchange 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Instructions to participants   Slide 11  

In exchange with your small group partners, each person is asked to share: 

• One (1) or two (2) of the concepts that you circled and check-marked ("easy 
to implement"), along with a bit of your reasoning. 

• One (1) or two (2) of the concepts that you underlined and question-marked 
("challenging to implement"), along with a bit of your reasoning. 

Recommended: 10-12 minutes. 

3. Sample responses 

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended. 

Exercise 2 
Advice for richer theological hospitality 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

2. Instructions to the participants   Slide 12  

Thinking back to our opening video clip ("Derry Girls: The Difference Between 
Protestants and Catholics") about the dramatised school exchange between 
people of different religious identities, let's reframe this scene as a real-world 
exercise. Imagine now that you are advising the teachers who are planning this 
meeting and exchange (assuming that they all have the best of intentions for the 
outcome). 

What practical components would you advise them to do differently towards 
establishing a space of interreligious hospitality? 

(Be sure to focus on hospitality as theological disposition and not only 
hospitality as cultural practice.) 

Recommended: 8-10 minutes. 

3. Sample responses 

Invite a few samples within the large group (without correction or feedback, 
unless the sample veers away from hospitality as theological disposition). 

Integration and extension 
1. Connect-extend-challenge   Slide 13  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Integration exemplar   Slide 14  

Depending on the outcomes of the integration activity, only certain components 
of the integration exemplar may need to be highlighted. Adapt locally as 
necessary. 

 

 

 

 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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As a theological disposition, hospitality is often found in the Bible and points to 
both a command and a (Christian) work of mercy. 

• It requires an openness and risk to unexpected and the unknown.  
• For the Christian, it presents an opportunity to encounter Christ in the 

strange and unexpected other. 
• It is rooted in a mutual recognition of dignity. 
• It is a necessary condition for peace and dialogue.   

4. Challenge to the participants   Slide 15  

If you have provided journals for the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the coming weeks, actively look for examples of hospitality (as 
theological disposition) in school life and your own experience. 

When you notice examples of hospitality 

• In what specific ways was that hospitality communicated? 

When you notice a missed opportunity for hospitality: 

• In what ways could that hospitality have been otherwise communicated? 

In your own experiences of interreligious and interworldview dialogue 

• What are your own insights about hospitality in the sense explored today? 
What might you do differently if you wish to cultivate this disposition more 
deeply? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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Dialogue and hospitality: 
Young learners 
This session addresses key skills and dispositions for a school culture of interreligious 
and interworldview dialogue, underpinned and informed by the Catholic faith tradition. 
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Objective and guiding question 

Through a discussion exercise, participants envision ways for young 
learners to participate in a school culture of interreligious and 
interworldview dialogue marked by hospitality as theological 
disposition. 

What would it take for young learners to participate in interreligious and 
interworldview encounters as active subjects with their own legitimate 
theological questions and attempts at interpretation? 

Background notes 

This session continues the focus of the previous session on hospitality as 
theological disposition, and addresses here the specific question of that 
hospitality on the part of adults (adult learners) towards young learners (for 
example, students in a school context). 

It's important again here to recall that the topic is not directly about social 
and cultural forms of hospitality, important as they otherwise are. Rather, 
this session focuses more specifically on hospitality as a theological 
disposition for interreligious and interworldview encounters in dialogue – 
especially with others who are 'strange' to me. Similar to the previous 
session, this session also engages participants in intellectual and spiritual 
reflections on hospitality as theological disposition, and invites participants 
to apply their insights to real-world-like scenarios. 

Aspects of this session recall the question of power imbalances in 
relationships from Session 1. If it has been a while since that Session, 
participants may find it helpful to call their attention back to their learnings 
and reflections in regards to power imbalances, particularly those in the 
adult (learner) – young learner relationship. 

 

Image: bernardojbp/stock.adobe.com 
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

 

Session 5 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Journal reflections from previous challenge 

5-8 min 

03 Activating our thinking 2 
Young learners who theologise 

10-12 min 

04 Active listening 
Theological hospitality with young learners 

12-15 min 

05 Exercise: New horizons 
Discussion: What would it take? 

20-25 min 

06 Integration and extension 
Connections and challenge 

5-8 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and dynamics (see above the section Timing of Sessions 
and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Sheets of draft paper for Chalk 

Talk exercise (1 large sheet per 
table) 

� Transcripts and image 
descriptions if necessary 

� Alternate materials in case of 
alternative activities 

� Include any prayer materials as 
needed 

Special notes 
� Decide in advance if any of the 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 05 (Exercise: Discussion on New Horizons) includes two 
(2) different groupings in the same activity (a larger group followed by a smaller 
group). This requires careful advance planning as local variations may be 
required. 
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Facilitating the session  

 
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 
• Invite participants to share within a small group. 
• Invite participants to silently return to their journals and reengage with 

their reflections (re-reading, new notes, imagery). 
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glossary terms 

theologise (v.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

video link 

The Awkward Wedding 

(external) 

Activating our thinking 2 
Young learners who theologise 

1. Preliminary definition   Slide 07  
In the following activity, you will be asked consider how someone theologises. 
For now, let's use a simple definition of the verb, theologise. We can say that 
someone who is theologising is thinking about God, the divine and the sacred, is 
posing experimental questions and attempting initial interpretations about 
meaning, often not yet tested through consultation with sources of the faith 
tradition or in dialogue with others. People of all ages are capable of this kind of 
theologising. 

2. Introduction of the activity   Slide 07  

In the following video clip, we'll watch a dramatised interaction between several 
children and a priest. Of course this scene is intended to be comical, but let's 
acknowledge that humour has its own basis in reality. 

As you watch, please observe the ways in which the theologising of the children 
is different from that of the priest, and the ways in which it's similar. 

You need not reflect on the brief scene apart in which adults are speaking with 
each other. 

Alternatively, if you have provided journals for the participants, you may also 
now invite them to make notes there. 

3. Video clip: The Awkward Wedding   follow link  
Total video length is 00:04:36. Transcript available in resources folder. 

4. Observations   Slide 08  

With a partner nearby, briefly the discuss the following prompts with concrete 
observations from the video clip. 

What was different about the ways in which the children theologise [think about 
God and the divine] compared with those of the priest? 

What was similar in the ways that they theologise [think about God and the 
divine]? 

Recommended: 3-5 minutes. 

5. Sample responses 

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended, unless the volunteer veers away from the 
focus on theologising in the video clip. 

Active listening 
Theological hospitality with young learners 

You (Facilitator) are expected to present the content that follows. Alternatively, you 
could invite someone else in the group (e.g. an 'expert') to present the same content. 
Normally, it is expected that the script and slides will be a sufficient amount of 

https://www.youtube.com/watch?v=Mya5hx2NXkI
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information for the understanding of participants. Local 'experts' are welcome to 
embellish further towards the Catholic identity and mission goals of the local group. 

1. Introduction of the activity   Slide 09  

The special question of hospitality as a theological disposition towards young 
learners is particularly relevant to the Catholic school environment. It's not only 
a matter for the designated space of Religious Education, rather it raises 
fundamental questions about hospitality at all levels and all spaces in the 
Catholic school. 

2. Presentation of the schema   Slide 09   thru   Slide 11  

As a brief reminder, the concept of theologising refers to the activity of thinking 
about God and the divine. 

There is then also the question of who does the theologising. Let us consider 
that, similar to the image of a learner, a theologiser (a term used to avoid 
potential confusion with the academic identity of a theologian) in the context of 
a Catholic school can be thought of as one who participates actively, as a 
subject, in the activity of thinking about God and the divine. To be an active 
subject (perhaps redundant for emphasis) in this sense means that one is 
empowered (a) to stand authentically in one's own identity, (b) to ask questions 
meaningful to that identity about God and the divine, (c) to contribute to the 
interpretation of sources in the theological tradition, and (d) to contribute to the 
articulation of thinking in response to the questions asked. 

Prof. Annemie Dillen (KU Leuven) speaks categorically of three ways of 
'involving' (or not) the active participation of young learners in theologising. 

Theologising about young learners 

• It's (qualified) adults who engage in thinking about God and the divine. 
• That theology is applied to the experience of young learners. 

Theologising by young learners 

• It's (qualified) adults who engage in theologising. 
• Young learners are then asked to engage in experimental theology (as 

designed by the adults). 

Theologising with young learners 

• Young learners and adults both engage in shared theologising 
• Both adults and young learners are empowered to raise legitimate questions 

and develop legitimate interpretations and contributions 
• The theologising of one influences the other 

As Dillen writes, "When children are called theologians, this means that they are 
taken seriously and that the idea of ‘theology’ is not limited to experts within 
church or academia or to explicit believers." 

3. Participant observations   Slide 12  

Take a moment to note for yourself your first impression: Considering the 
Catholic school environments that you've experienced, which of Dillen's 
categories do you think applies most often? What, if any, evidence can you cite 
for your choice? 

You can note your impressions mentally or record them in your journals. 
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additional background 

Chalk Talk Thinking 
Routine  

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Small group discussion 

It is recommended that you (Facilitator) keep this discussion brief and focused 
on the "first impression" questions above. The subsequent activity engages 
participants in an extended exercise, with discussion, on practical implications. 

5. Sample responses  

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended, unless key terms or concepts (e.g. synodality, 
synodal, discernment) have been misunderstood. 

Exercise 
Chalk Talk: Generating new horizons 

The following activity is modelled on the Chalk Talk Strategy as a learning engagement 
routine. Many variations are possible, depending on local group size, space, materials, 
timing, and the intentions of local leadership towards eliciting ideas that relate to local 
goals for Catholic mission and identity. You (Facilitator) are free to adapt this activity 
depending on those local conditions. 

1. Grouping: silent phase 

Ideally, for the first phase of the activity (silent exchange of ideas), organise the 
participants into larger-than-usual groups of 8-12. Adapt to local circumstances 
as needed (see Grouping earlier in this section). 

For the second phase (discussion of ideas), it's preferable that participants are 
in discussion-optimal small groups of 4-6 persons. 

A reasonable solution is to divide the room into an even-number of small groups 
(per second phase), and then bring together those small groups into group pairs 
for the first phase. 

2. Introduction of the prompt   Slide 13  

What would it take for our community, adult learners and young learners 
together, to participate in a rich environment of theologising, in dialogue with 
religious and worldview diversity, and informed by the Catholic faith tradition? 

In the prompt, 'adult learners and young learners together' can be understood in 
the broadest sense: all are learning to theologise in their own way. Interactions 
can be, for example, teacher-teacher, student-student, teacher-student, 
teacher-student-parents, etc. 

3. Instructions for the participants   Slide 14  
This activity may be implemented in many varied ways, see notes above. 

First round: Silent exchange of ideas 

a. Large piece of draft paper for each group 
b. Prompt written in the centre of the draft paper 
c. Working in silence for some 5-7 minutes, participants reflect and respond 

by writing key words and phrases anywhere on the draft paper (no 
restrictions on content) 

https://pz.harvard.edu/sites/default/files/Chalk%20Talk_1.pdf
https://pz.harvard.edu/sites/default/files/Chalk%20Talk_1.pdf
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

d. In silence, participants are also invited to 'comment' on the contributions of 
others (agreement, questioning, related ideas, etc.) 

Second round: Verbal discussion of ideas 

a. Returning to their smaller groups, participants are invited to say more about 
the ideas that were contributed (new questions, further development, etc.) 

b. Discussion can be some 7-10 minutes 

4. [Optional]  Sample responses  

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended. 

Integration and extension 
1. Connect-extend-challenge   Slide 15  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Integration exemplar   Slide 16  

Depending on the outcomes of the integration activity, only certain components 
of the integration exemplar may need to be highlighted. Adapt locally as 
necessary. 

Especially in an educational environment like schools, the question of 
hospitality as theological disposition deserves special attention in regards to 
young learners. They too are capable of theologising from a standpoint of their 
own identities – that is, thinking about God, the divine and the sacred, posing 
questions and attempting interpretations. 

Prof. Annemie Dillen (KU Leuven) argues that it's not sufficient only to 
theologise about or for young learners; it's only essential that adults theologise 
with them. 

In practice this implies allowing young learners the space to voice to their 
contexts and lived experiences of religion, without adult interpretation, and 
enabling them to pose their own questions about God, faith and religion, and to 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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explore their own interpretations in dialogue with the resources of the Catholic 
faith tradition. 

4. Challenge to the participants   Slide 17  
If you have provided journals for the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the coming weeks, actively pay attention to moments when young 
learners (might) engage in exchanges, verbal or nonverbal, with adult learners 
about God, the divine, faith and belief, religious practices, ethical questions, or 
the like. These moments could be formal or informal, planned or spontaneous, 
in a school environment or in life more generally. 

As you reflect on the examples you observe: 

• Which one of Dillen's theologising with young learners categories seems to 
be most at work? 

• If not optimal, how might that same example become more hospitable (as 
theological disposition) to the young learner(s)? 

• How does this question of theological hospitality towards young learners 
provoke your own thinking about interreligious and interworldview dialogue? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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Dialogue and spiritual 
discernment 
This session addresses key skills and dispositions for a school culture of interreligious 
and interworldview dialogue, underpinned and informed by the Catholic faith tradition. 

6 
  

 

 

 

 

 

 

 

 

 

Additional background 

As additional background resources 
or food for thought in extending 

learning, consult the podcast series 
hosted by Geraldine Doogue, Plenary 

Matters. In particular, Series 5 
engages in conversations around the 

Synod on Synodality. 

 

Objective and guiding question 

Through discussions with partners and groups, participants evaluate the 
application of key synodal virtues and dispositions to the context of the 
Catholic school. 

If discernment as a spiritual disposition could be integrated (more richly) 
into the Catholic school community, especially in practices of interreligious 
and interworldview dialogue, what might that look like in practice? 

Background notes 

Synodality has been in the international spotlight since the early 2020s as a 
signature initiative of church renewal on the part of Pope Francis. As a 
formal practice, synodality is something particular to (some but not all) 
Christian churches, including the Catholic Church. Because of its 
particularity, it may be helpful to anticipate some challenges of engagement 
and understanding not encountered in previous sessions: 

• Catholics among your participants may express a wide range of 
knowledge, experiences and opinions about the international 
synodal process 2021-2024. 

• Participants of other religious and worldview identities may have a 
difficult time relating to the concept of discernment as spiritual 
disposition, along with a number of the practices through which 
synodality is enacted in the Catholic Church. 

It's important to acknowledge diversity on both counts and invite all to 
engage in dialogue with the Catholic sources in this session and with each 
other as a 'stranger' – not 'regardless' of one's identity, prior knowledge or 
experience, but as an invitation to bring all that to the dialogue in an active 
way.  

It is acknowledged that local knowledge and experiences related to 
synodality vary widely. Various dioceses, religious congregations and other 
church organisations are each in different places regarding the matter of 
synodality. You may find it necessary or helpful to adjust this session 
accordingly. 

Image: Isabelle de Senilhes 

https://plenary-matters.zencast.website/
https://plenary-matters.zencast.website/
https://www.synod.va/en/news/the-official-logo-of-the-synodal-path.html
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 

 

Session 6 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Journal reflections from previous challenge 

5-7 min 

03 Activating our thinking 2 
Predicting definitions 

5-7 min 

04 Active listening 1 
Synodality and the Catholic Church today 

8-10 min 

05 Active reading 1 
Takeaways from the Working Document 

5-7 min 

06 Active listening 2 
Discerning the Spirit in the multitude 

5-7 min 

07 Active reading 2 
Synodal virtues and attitudes 

8-10 min 

08 
Exercise 
Discussion: Discernment and synodal 
practices in the Catholic school? 

12-15 min 

09 Engaging the heart 
Synodal participation rooted in prayer 

3-5 min 

10 Integration and extension 
Connections and challenge 

5-7 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and dynamics (see above the section Timing of Sessions 
and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handout 6A: Making Synodality a 

Part of Every Catholic 
Community 

� Handout 6B: Takeaways from 
the Working Document on 
Synodality 

� Handout 6C Vademecum for the 
Synod on Synodality (excerpt) 

� Transcripts and image 
descriptions if necessary 

� Alternate materials in case of 
alternative activities 

� Include any prayer materials as 
needed 

Special notes 
� Choose among Components 04-

05-06, depending on local prior 
knowledge and experience 

� Decide in advance if any of the 
alternative activities will be used 

� Finalise the session timing and 
update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Component 08 (Discussion Exercise) is ideally intended to be 
undertaken in groups of 4-6 persons. Local variations may be required. 

 



 6.3  Dialogue and spiritual discernment 

 

Facilitating the session  

  
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 
• Invite participants to share within a small group. 
• Invite participants to silently return to their journals and reengage with 

their reflections (re-reading, new notes, imagery). 
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glossary terms 

synodality (n.) 
synodal (adj.) 

discernment (n.) 
discern (v.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Activating our thinking 2 
Predicting definitions 

1. Preliminary definitions: Instructions to participants   Slide 07  
The reading and exercises that follow will refer to synodality and the Synod on 
Synodality in the Catholic Church. With synodality as a background, we will 
consider more directly the question of discernment as a spiritual disposition in 
relation to dialogue. 

With a few partners near you, briefly name what words, practices and images 
come to mind when you think of (a) synodality and (b) discernment. 

Recommended: 2-3 minutes. 

2. Sample responses 

Invite a few samples within the large group. Correction or feedback is not 
necessary at this time, since the terms are defined in the video presentations to 
follow. 

3. Definition exemplar   Slide 08  

Depending on the outcomes of the activity, the definition exemplar may or may 
not be needed. Adapt locally as necessary. 

Synodality (n.), synodal (adj.) 

Refers to both a disposition and a process within the church (global and local), 
in which collective listening, dialogue, and discernment take place and involve 
all members. Emphasises the collaborative journey to reflect in an ever-
changing way on its mission in contemporary contexts. 

Discernment (n.), discern (v.) 

As theological and spiritual disposition, refers to a posture of mind, heart and 
body in which the (Christian) believer – and more especially, the (Christian) 
community of believers – searches with eyes and hearts of faith for the 
affirmations, provocations and vocations that emerge in encounter and 
dialogue, and which propel the believer(s) forward in creative fidelity to the faith 
tradition. 

Active listening 1 
Synodality and the Catholic Church today 

The following video presents an audio-only podcast. Multiples procedures for note-
taking while listening are possible. Select the one that best fits your group. 

The relevant segments of the podcast are found within the first four-and-half (4.5) 
minutes of the video. The remaining portion of the video is not needed. 

1. Introduction of the activity   Slide 09    Handout 6A  

2. Video clip: Making Synodality a Part of Every Catholic Community   follow link  
Total length of the relevant portion is 00:04:37. Transcript available in resources 
folder. 
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video link 

Making Synodality a Part 
of Every Catholic 

Community 

(external) 
 
 

[Option 1]  Play Segments A, B, and C below with a pause at the end 
timestamp of each segment and allow one-minute of note-taking time. 
With this method, replaying the video should not be necessary. 

[Option 2]  Play the video once and continuously until 00:04:37 (to the end 
of Segment C). Then allow several minutes of note-taking time. With this 
method, replaying the video might be necessary to better capture the 
notes. 

Segment A.  00:00:00 thru 00:01:58 

According to Archbishop Timothy Costelloe (Perth), how does one come best to 
understand what synodality means? 

Segment B.  00:01:58 thru 00:03:20 

According to Cardinal Mario Grech (Malta), whose voices are included among 
those sought out in the continental listening phase of this current synodal 
process? 

Segment C.  00:03:20 thru 00:04:37 

According to Archbishop Costelloe, what is the great temptation to be resisted 
in a synodal moment? 

3. Check for understanding 

With a partner nearby, cross-check the notes you took on the audio podcast. 

Recommended: 3-5 minutes. 

Active reading 1 
Initial takeaways from the Working Document 

1. Introduction of the activity   Slide 10    Handout 6B  
This reading is an excerpt from the Jesuit Magazine, America. It offers a concise 
and general commentary on the Instrumentum Laboris (Working Document) for 
the Synod that was released in June 2023. 

One of the purposes of the Instrumentum Laboris (Working Document) was to 
portray the feedback gathered from the previous phase that focused on listening 
and dialogue at the local level. The feedback was then synthesised at the 
continental level (e.g. South America, Asia) into key emerging themes across 
that level. The Working Document was then very important preparation material 
for those engaging in further listening and dialogue at the international level in 
preparation for the Synod of Bishops in October 2024. The entirety of the 
Working Document is not read here because of its significant length, but is 
available online (see Resources). 

The America magazine article highlights several of those international emerging 
themes. 

2. Instructions to participants   Slide 11  
Read the article and then reflect on the two (2) prompts in thought or writing. 

• According to author of the article, to what does she liken "conversation in 
the Spirit"? 

• What does she see as the implications of this understanding? 

https://www.youtube.com/watch?v=cgkPHPMW6z4
https://www.youtube.com/watch?v=cgkPHPMW6z4
https://www.youtube.com/watch?v=cgkPHPMW6z4
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Recommended: 3-5 minutes. 

3. Transitional remarks from the Facilitator   Slide 12  

The author of the America magazine article speaks about the key role of 
"discernment" or "discerning the voice of the Spirit" in the process of listening 
and reflecting on the multitude of voices in the conversation. 

Prof. Jos Moons SJ offers a concise and helpful way to think about "discerning 
the Spirit" in the context of synodality in the Catholic Church. 

Active listening 2 
Discerning the Spirit in the multitude of voices 

You (Facilitator) are expected to present the information that follows. Alternatively, you 
could invite someone else in the group (e.g. an 'expert') to present the information. 
Normally, it is expected that the script and slides will be a sufficient amount of 
information for the understanding of participants. Local 'experts' are welcome to 
embellish further if you wish. 

1. Introductory remarks from the Facilitator 

Prof. Jos Moons SJ (KU Leuven) offers a concise and helpful way to think about 
"discerning the Spirit" in the context of synodality in the Catholic Church. 

The full article is available if you wish. Here we will have a look into just a few 
highlights. 

[ Some remarks above are repeated from the previous activity, in case the 
previous activity is omitted. ] 

2. Introduction   Slide 13  

"Discernment presupposes great inner freedom or, in jargon, ‘indifference’.  One 
can only discern on the basis of a profound openness that is bound neither by 
my own preferences or convictions, nor by what ‘people’ say, what I think 
Church teaching is saying, or even my own feelings. Instead, it gives space to a 
variety of views, opinions, experiences. Once this has opened up space, so that 
God can actually speak to me, two questions must be asked." 

3. First question   Slide 14  

"Firstly, what is the ‘aftertaste’ of a given view, opinion, experience?  Is there 
depth, peace, love, wisdom …? Or rather, does it give a blunt, sharp, or cynical 
sensation?" 

Often times that 'aftertaste' of depth, wisdom can be "an indication of God's 
presence", and it's this impression that invites spiritual reflection in prayer and 
discernment. 

An 'aftertaste' of cynicism can typically leave such spiritual reflection on God's 
presence empty, or close it off altogether. 

But the 'aftertaste' may also be one of discomfort, boundary pushing, 
provocation beyond complacency and beyond familiarity. This too invites 
spiritual reflection in prayer and discernment, as this too can be an indication of 
God's presence. 
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[ As additional theological background material for Facilitators and local 
'experts' familiar with the work of Prof. Lieven Boeve (KU Leuven), the last 
remark above on discomfort and provocation beyond complacency is akin to 
Boeve's concept of interruption in Interrupting Christian Identity Construction. 
As such it too can indicate the presence of God at moments when a master 
narrative is being broken-open anew in the continual process of 
recontextualisation. This same sense also informs the work of Prof. Didier 
Pollefeyt in Teaching the Unteachable or Why Too Much Good Is Bad. See the 
bibliography of this Facilitator Guidebook. ] 

4. Second question   Slide 15  

"A second question explores the fruits of a given plan or option. Does it lead 
towards the Kingdom, towards God, towards greater service of fellow human 
beings? Or should one humbly admit that a given plan or option serves one’s 
own interests and ‘kingdom’ more than God or neighbour? In the latter case, one 
is better off leaving it." 

5. Transitional remarks from the Facilitator 

With those framing questions in mind, let's turn our attention to a closer look at 
the spiritual disposition of discernment. 

Active reading 2 
Synodal virtues and attitudes 

1. Introduction of the activity   Slide 16    Handout 6C  

The follow reading is an excerpt from the resource known as a Vademecum, or a 
kind of international handbook for those leading and participating in the sessions 
for listening and dialogue at the local level (parish community, diocese, 
gathering of a religious congregation, etc.). It was not intended as recipe book or 
rule book, but rather a set of guiding principles for the sessions for listening and 
dialogue. It was especially necessary since these kinds of sessions were a kind 
of new and uncharted territory for many involved. It was hoped that this 
Handbook will help ensure an engaging and fruitful experience for all. 

2. Instructions to participants   Slide 17  

Two sections of this Vedemecum (Handbook) are of particular relevance to us in 
this session. As you read both sections, please work on two tasks: 

a. For Section 2.2 (Listening, Discernment, Participation), underline words and 
phrases that speak most directly to the question of spiritual dispositions for 
dialogue. 

b. For Section 2.3 (Attitudes for Participation), circle the three (3) attitudes 
that rise to the highest level of importance for you. 

Recommended: 3-5 minutes. 

3. Participant insights 

In discussion with a partner nearby, share a few of your underlined and circled 
insights and your rationale. 

Recommened: 3-5 minutes. 
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Exercise 
Discussion: Discernment and synodal practices in the Catholic school? 

Recognising that local dioceses and schools may be in different places regarding the 
question of synodal dispositions and practices in the school, you may see the need to 
adapt the introduction and/or the activity itself. 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

4. Instructions to the participants   Slide 18  

Keeping in mind two important conditions: 

• That synodality in the Catholic Church presupposes that a community of 
believers values the moment of deep listening with each other – and with 
others beyond that community – in order to discern the Spirit among the 
multitude of voices 

• That a Catholic school is not the Church, but is an important expression of it 
in the world 

The questions for discussion: 

• To what extent could the spiritual disposition of discernment and synodal 
practices like those highlighted today be incorporated into a Catholic school 
community like ours? 

• What might that look like in practice? 

Recommended: 10-12 minutes. 

6. Sample responses  

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended, unless key terms or concepts (e.g. synodality, 
synodal, discernment) have been misunderstood. 

Engaging the heart 
Synodal participation rooted in prayer 

1. Introductory remarks from the Facilitator   Slide 19  

Every session of the Second Vatican Council began with this prayer, Adsumus 
Sancte Spiritus (in English “We stand before You, Holy Spirit,” the first words of 
the Latin text), which has been historically used at Councils, Synods and other 
Church gatherings for hundreds of years, and is attributed to Saint Isidore of 
Seville (c. 560 - 4 April 636). 
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

2. Engaging the text and heart 

A variety of procedures for this activity are possible (e.g. silent reflection, group 
reflection on words that speak, prayer and meditation). Choose the procedure 
that best suits your local context. Adapt as needed. 

Integration and extension 
1. Connect-extend-challenge   Slide 20  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Summary exemplar   Slide 21  

Depending on the outcomes of the integration activity, only certain components 
of the integration exemplar may need to be highlighted. Adapt locally as 
necessary. 

Discernment as a spiritual disposition is integral to a culture of interreligious and 
interworldview dialogue. Dialogue has important linguistic and intellectual 
dimensions, but is fundamentally a spiritual encounter between persons who 
are 'strange' to each other. For Christians in particular, this discernment as 
spiritual disposition opens one to reflect on the presence of the Spirit amid the 
encounter with others and ensuing dialogue. Within this Christian framework, 
this kind of discernment invites the believer – and more especially the 
community of believers together – to search with eyes and hearts of faith for the 
affirmations, provocations and vocations that emerge in dialogue and propel the 
believer(s) forward in creative fidelity to the faith tradition. 

4. Challenge to the participants   Slide 22  
If you have provided journals for the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

 

 

 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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For those who identify as Christian: 

• During the coming weeks, take some time to consider the ways in which you 
do, or do not, attempt to discern the presence of God amid dialogue with 
others. (Others can include both other Christians as well as people of other 
religious and worldview identities.) 

• How do you determine when and how the Spirit may be speaking, inviting, 
provoking? 

For those of other religious and worldview identities: 

• What, if any, is your process of spiritual reflection and discernment during 
moments of dialogue with people of religious identities different from yours? 

For all participants: 

• What intersections do you see and experience between discernment as a 
spiritual disposition and the model of Starting home, Crossing over, Coming 
(Back) Home? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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Dialogue and Catholic 
school identity 
This session addresses the application of key concepts, skills and dispositions to real-
world contexts of interreligious and interworldview dialogue in the Catholic Dialogue 
School, underpinned and informed by the Catholic faith tradition. 

7 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Objective and guiding question 

Through a perspective play exercise and a self-assessment, participants 
evaluate the real-world application of key concepts, skills and 
dispositions through the lens of the Catholic Dialogue School. 

To what extent does our own school or group reflect the vision and 
characteristics of a Catholic Dialogue School? 

Background notes 

The Catholic Dialogue School (see ECSI Victoria Scale) aims to offer an 
image for Catholic school identity and mission today that is both culturally 
plausible and theologically legitimate. It achieves that dual relevance by 
fostering a rich culture of interreligious and interworldview dialogue among 
and between, on the one hand, Catholics and the Catholic faith tradition 
(maximal Catholic identity on that Scale) and, on the other hand, religious 
and worldview others and sources in their traditions in the school 
community and beyond (maximal diversity on that Scale). As a matter of 
practical implementation, a model for the Catholic Dialogue School has 
been defined in Flanders (Belgium) by several key characteristics explored 
in this session. 

Participants engage in perspective (role) play as a way of exploring the 
Victoria Scale applied to real-world scenarios. They also are invited to think 
about their own school or group in assessing the current strengths and 
future opportunities for the Catholic Dialogue School to take root more 
deeply. 

If this session is being used with a group not based in a school (for example, 
a group of diocesan staff), then some modification will be necessary for 
Component 07 (Exercise: Catholic Dialogue School Assessment). 

Image: Joris Snaet (KU Leuven) 
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 
 

Session 7 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Journal reflections from previous challenge 

5-7 min 

03 Activating our thinking 2 
Victoria Scale types 

12-15 min 

04 Active listening 1 
Victoria Scale types 

12-15 min 

05 
Exercise 1 
Perspective play: Sacred spaces and 
places of worship 

12-15 min 

06 
Active listening 2 
Characteristics of the Catholic Dialogue 
School 

4-6 min 

07 Exercise 2 
Catholic Dialogue School assessment 

15-18 min 

08 Integration and extension 
Connections and challenge 

5-7 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and dynamics (see above the section Timing of Sessions 
and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handout 7A-7D: Perspective 

Play Characterisations 
� Handout 7E: Catholic Dialogue 

School Assessment 
� Transcripts and image 

descriptions if necessary 
� Alternate materials in case of 

alternative activities 
� Include any prayer materials as 

needed 

Special notes 
� Choose between Components 

03 and 04, depending on prior 
knowledge and experience of the 
local group 

� Decide in advance if any of the 
alternative activities will be used 

� Finalise the session timing and 
update 'Session in overview' 
slide accordingly 

� Verify playability of the 
embedded videos 

� Update any slides as needed 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Components 05 (Exercise 1: Perspective play) and 07 (Exercise 2: 
Catholic Dialogue School assessment) are ideally intended to be undertaken in 
groups of 4-6 persons. Local variations may be required. For Component 05 
(Perspective Play), there are four (4) characters in each role play group, but a 
character may be represented more than once in a group as needed. 

 



 7.3  Dialogue and Catholic school identity 

 

Facilitating the session  

 
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 
• Invite participants to share within a small group. 
• Invite participants to silently return to their journals and reengage with 

their reflections (re-reading, new notes, imagery). 
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additional background 

Catholic Dialogue School 
and the Victoria Scale  

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

video link 

Catholic Dialogue School 
and Theological 

Normativity 

(external) 

 

 

 

 

 

 

 

 

 

 

 

Activating our thinking 2 
Victoria Scale types (as review of prior knowledge) 

Choose this activity if you know that many in your group are already familiar with the 
basic structure and typology of the Victoria Scale.  If they are generally unfamiliar, then 
choose the subsequent activity, Active listening 1: Victoria Scale types. 

1. Individual recall   Slide 07  

This slide contains four (4) images for which there are descriptions, see 
Resource Folder. 

Let's recall the four primary types of the Victoria Scale. 

To do this, I invite you to call to mind your own theoretical description of each 
type. 

• How does the type view religious and worldview diversity within the 
educational identity of the school? 

• To what extent does the type give a prominent place (or not) to the Catholic 
faith tradition within the school's educational identity? 

• Which of the four types is the preferential option on theological grounds, 
and why? 

Recommended: 5-7 minutes. 

2. Partner recall and check for understanding   Slide 08  

Now, together with a partner, please exchange and discuss your individual 
descriptions. 

Recommended: 5-7 minutes. 

3. Sample responses 

Invite a few samples within the large group. Correction or feedback may be 
necessary if participants seems to have misunderstood one or more of the 
types. 

Correction could come in the form of playing the first video clip in the 
subsequent activity. 

4. Video clip: Catholic Dialogue School and theological normativity   follow link  
Total video length is 00:01:27. Transcript available in resources folder. 

Active listening 1 
Victoria Scale types (as presentation of new learning) 

Choose this activity if you know that many in your group are largely unfamiliar with the 
basic structure and typology of the Victoria Scale.  If many are already familiar, then 
choose the preceding activity, Activating our thinking 2: Victoria Scale types. 

1. Introductory remarks from Facilitator   Slide 09  

This slide contains an image for which there is a description, see Resource 
Folder. 

https://www.ecsi.site/au/foundations/
https://www.ecsi.site/au/foundations/
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ


 7.5 Dialogue and Catholic school identity 

 

 

 

 

 

 

 

 

 

 

video link 

Introduction to the 
Victoria Scale 

(external) 
 
 
 
 
 
 

video link 

Catholic Dialogue School 
and Theological 

Normativity 

(external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Victoria Scale is a typology that helps us consider the ways in which school 
identity takes shape having in mind questions like: 

• To what extent does the school welcome and integrate religious and 
worldview diversity within its educational identity? 

• To what extent does the school give a prominent place to the Catholic faith 
tradition within the scope of its educational identity? 

• How do these above factors intersect in the educational identity of the 
school? 

This brief explainer video will take us through the basic structure and four 
primary types.  We'll engage these Victoria Scale types in our next activity. 

2. Video clip: Victoria Scale   follow link  
Total video length is 00:06:19. Transcript available in resources folder. 

3. Transitional remarks from Facilitator   Slide 10  

This slide contains an image for which there is a description, see Resource 
Folder. 

As the video presentation pointed out, the Catholic Dialogue School is the 
preferred school identity on both theological and cultural grounds.  This next 
brief explainer video takes us further into those theological underpinnings. 

4. Video clip: Catholic Dialogue School and theological normativity   follow link  

Total video length is 00:01:27. Transcript available in resources folder. 

5. Check for understanding   Slide 10  
Invite participants to work in pairs: 

What key words have you identified regarding the Victoria Scale types? What 
key concepts underpin the theological option for the Catholic Dialogue School? 

Recommended: 4-6 minutes. 

6. Sample responses   Slide 10  

Invite a few samples within the large group. Correction or feedback may be 
necessary if participants seems to have misunderstood one or more of the 
types. 

Correction could come in the form of a second playing of the video clip. 

Exercise 1 
Perspective play: Sacred spaces and places of worship 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

 

 

https://www.youtube.com/watch?v=KHn_Kx0Mybo
https://www.youtube.com/watch?v=KHn_Kx0Mybo
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ
https://www.youtube.com/watch?v=JukyEdSueHQ
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2. Introduction of the activity   Slide 11  

This slide contains an image for which there is a description, see Resource 
Folder. 

Imagine that a group of students from your school is visiting a Catholic church 
with their teacher (this could an in-person or virtual visit).  Some students have 
suggested that the class also visit a mosque, a synagogue, a temple, or an 
indigenous sacred site. 

Putting yourself in the role of a teacher who has been asked to discuss this 
question with other teachers during a staff meeting on Catholic identity and 
mission, the question is how should the school respond to the suggestion and 
then defend its decision with parents? 

3. Each participant is assigned a perspective   Slide 12    Handout 7A thru 7D  

Read the perspective assigned to you and prepare to communicate that 
perspective in table conversation, even with some additional elaboration. 

Recommended: 2-3 minutes. 

4. Instructions to participants   Slide 13  

a. Role-playing your perspective, get the discussion going by first conveying the 
core of your perspective as you read it in the preceding step. 

b. When others have the floor, pose one or more questions that elicits from 
them a further elaboration on their perspective. 

c. Interject additional elements of your own perspective as appropriate. 

d. Allow the perspective-play discussion to evolve naturally, staying in 
character. 

Recommended: 10-12 minutes. 

5. Invite reflection within the large group   Slide 14  

If the group is quite large or if simply otherwise preferable, you may elect to have 
participants first debrief in table groups or in pairs before sampling responses in 
the large group. 

Thinking first about the role you played: 

• Who found their perspective easy to assume, and why? 
• Challenging to assume and why? 

Thinking now about the other perspectives you encountered: 

• Which perspectives contributed effectively to the dialogue, and why? 
• Which seemed unable to contribute effectively, and why? 

Thinking also about the encounter in general: 

• Which concepts, skills and dispositions do notice at work in the dialogue? 

6. Feedback exemplars 

If you find it helpful or necessary at this point, you may choose to present the 
following feedback exemplars to correct misunderstandings about the four 
Victoria Scale types engaged in this activity through perspective play. 
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Catholic Monologue School   Slide 15  

Colourful School   Slide 16  

Colourless School   Slide 17  

Catholic Dialogue School   Slide 18  

Active listening 2 
Characteristics of the Catholic Dialogue School 

1. Summary introduction from Facilitator   Slide 19   and   Slide 20  

The following description of the Catholic Dialogue School is an excerpt from the 
identity statement of Catholic Education Flanders. In recent years, Catholic 
Education Flanders (the collective services and advocacy organisation for 
Catholic schools in Flanders, Belgium) has been actively developing an 
application vision for the Catholic Dialogue School in their context. 

It should be emphasised that the following description articulates the vision for 
a Catholic Dialogue School within the unique conditions of Flemish (Belgian) 
society.  It is not meant for direct translation into other societies. 

Your task is to observe the characteristics of the Catholic Dialogue School 
embedded in the description. 

2. Sample observations from participants 

Invite a few observations within the large group. This activity can be brief, given 
that the subsequent activity includes a longer period of discussion on similar 
observations. 

Which of the characteristics in the Flemish (Belgian) description of the Catholic 
Dialogue School resonate with you as you think of our local context here? 

Which characteristics from the Flemish description challenge you? 

3. Clarification of terminology 

For questions related to the term recontextualisation, see the Glossary section. 
It's recommended that you not allow discussion to divert too much in the 
direction of recontextualisation. That is a large and rich topic explored in other 
programs. 

Exercise 2  
Catholic Dialogue School assessment 

The chart used in this activity, although often associated with a SWOT analysis for 
strategic planning purposes, intentionally does not include other domains of such 
analysis such as challenges (weaknesses) or threats. For the purposes of this activity, 
strengths and opportunities are sufficient. 

If it's of local importance to expand this activity to include all factors of the SWOT 
analysis, you may of course modify the activity. 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 
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additional background 

Connect, Extend, 
Challenge Thinking 

Routine  

(external) 
 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Introduction of the activity   Slide 21    Handout 7E  

With the vision of the Catholic Dialogue School in mind (characteristics written 
on your handout), let's reflect on our own school community.  Let's think about 
both current strengths and future opportunities towards the model of a Catholic 
Dialogue School. 

Using your handout, begin by working individually to name some of the strengths 
and opportunities that you see.  After a few minutes, I'll signal you when it's time 
to discuss with your small group. 

Recommended timing: 

• Individually: 3-5 minutes. 
• Small group discussion: 10-12 minutes. 

3. Sample responses  

Invite a few volunteer samples within the large group (volunteers should speak 
from their own perspective, not describe the perspective of others). Correction 
or feedback is not recommended, unless key terms relating the Victoria Scale 
types have been misunderstood. 

Integration and extension 
1. Connect-extend-challenge   Slide 22  

Invite participants to reflect on the relationship between prior knowledge and 
new insights. Multiple procedures are suggested for this activity. Choose the 
one that is most appropriate the to the size and formation culture of the group 
(or use your own local procedure). 

• Participants silently write and/or sketch in their journals 

• Participants discuss with a partner or small group 

2. Sample responses 

Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite all participants to name one element of their reflection in a round-
robin procedure (everyone, each in turn, following a pattern around the 
room) 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

3. Integration exemplar   Slide 23  

Depending on the outcomes of the integration activity, only certain components 
of the integration exemplar may need to be highlighted. Adapt locally as 
necessary. 

 

https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
https://pz.harvard.edu/sites/default/files/Connect%20Extend%20Challenge_0.pdf
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The mission and identity of the Catholic Dialogue School simultaneously 
includes both a maximal focus on the Catholic faith tradition and a maximal 
inclusion of diversity, brought together in a space of mutual encounter, dialogue, 
and self-reflection. This mission and identity actively involves all in the school 
community and extends beyond the school throughout social outreach and 
community action. 

In the Flemish example, characteristics of the Catholic Dialogue School include: 

• Welcoming everyone, whatever one's religion or worldview. 

• Through dialogue and reflection on contemporary contexts, searching for 
new meaningful expressions of the Catholic faith tradition. 

• Serving as a training ground for living together in harmony in a world 
characterised by diversity and difference. 

4. Challenge to the participants   Slide 24  

If you have provided journals for the participants, call their attention now to the 
journals. The following challenge can be recorded there with feedback to be 
invited at the start of the next session (to be determined locally). 

During the weeks ahead, take some time to reflect further on the question of the 
Catholic Dialogue School. We will return to your new insights in the following 
session. 

• What examples do you see (in your local school context) of the Catholic 
Dialogue School already at work? In terms of the Victoria Scale, what makes 
these examples function well at the intersection of (maximal) Catholic 
identity and (maximal) engagement with diversity? 

• What future opportunities do you see to create a Catholic Dialogue School? 
(Think here about the intersection between maximal Catholic identity and 
maximal engagement with diversity.) 

• What might be some of the local challenges towards realising those 
opportunities? 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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A culture of dialogue: 
Integration and extension 
This session addresses the integration and application of key concepts, skills and 
dispositions for creating a culture of interreligious and interworldview dialogue, 
underpinned and informed by the Catholic faith tradition. 

8 
 

 

 

 

 

 

 

Objective and guiding question  

Through individual reflection and group discussion, participants integrate 
various concepts, skills and dispositions towards a rich future for 
interreligious and interworldview dialogue in the Catholic educational 
culture of the school. 

In what ways do the various concepts, skills and dispositions of this 
program interact with, support and challenge each other as I consider my 
role in creating a rich culture of dialogue? 

Background notes 

This session does not introduce any new information, but rather engages 
participants in two essential movements: (a) an integrative reflection on the 
various concepts, skills and dispositions presented in this program; and (b) 
a practical discussion aimed at collectively reflecting on present and future 
opportunities towards a culture of interreligious and interworldview 
dialogue in the local context, underpinned and informed by the Catholic 
faith tradition. 

The participants' journal note and reflections are essential to this session, 
as they contain the insights from all previous sessions. To guide their 
integrative review, both worksheet and summary of topics and themes are 
provided. 

Finally, near the end of this session, it is important that you and your local 
leadership be able to present a plan regarding your next steps. For more on 
next steps, see the Guidance for Facilitators sections near the beginning of 
this Guidebook. 

Image: aicandy/stock.adobe.com 
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Planning sheet 
As a reminder, the planning of this session requires some local choices for certain procedures and timing. See the 
Guidance for Facilitator section near the beginning of this Guidebook. 
 

Session 8 
N O.  C OM P ON E N T  E S T  T I M E  

01 Session introduction 
Prayer and session overview 

2-3 min 

02 Activating our thinking 1 
Journal reflections from previous challenge 

5-7 min 

03 
Activating our thinking 2 
Dialogue and encounter: Towards 
integration 

15-18 min 

04 Exercise 1 
Reflection: Review and integration 

15-18 min 

05 Exercise 2 
Discussion: Integration and extension 

15-18 min 

06 Program closure and next steps 
Feedback and remarks 

5-7 min 

The session is intended for a meeting of approximately 60 minutes. Local 
planning is needed in advance to specify accurate timing according to local 
circumstances and dynamics (see above the section Timing of Sessions 
and Components). 

Materials 
� This section of the Facilitator 

Guidebook 
� Slide deck for this session 
� Handout 8A: Integration 

Worksheet 
� Handout 8B: Summary of 

Themes and Topics 
� Feedback form (sample 

available as Handout 8C), paper 
or digital by local preference 

� Transcripts and image 
descriptions if necessary 

� Alternate materials in case of 
alternative activities 

� Include any prayer materials as 
needed 

Special notes 
� Decide in advance if any of the 

alternative activities will be used 
� Finalise the session timing and 

update 'Session in overview' 
slide accordingly 

� Verify playability of the videos 

Grouping 
Various activities call for participants to work in pairs or small groups. In 
particular, Components 03 (Activating our Thinking 2) and 05 (Exercise 2: 
Discussion) are ideally intended to be undertaken in groups of 4-6 persons. Local 
variations may be required. 
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Facilitating the session  

 
 

Session introduction 

1. Prayer 

Please utilise your own local resources and practices. 

2. Session theme   Slide 01  

3. Core question and global outcomes for this program   Slide 02  
The core question is the driving motivation the weaves together and guides this 
entire program. It frames the objectives and guiding questions of each session. 

4. Situating this session within the program   Slide 03  

5. Objective and guiding question for this session   Slide 04  

6. Session plan   Slide 05  

7. Facilitator introductory remarks 

See the Background Notes section above for thoughts as you prepare your 
introductory remarks. 

Activating our thinking 1 
Insights from previous journaling 

Depending on the length of time since the previous session, you may wish at this point to 
allow participants to reconnect to the Challenge reflections in their journals from the 
end of the previous session. 

1. Sample responses   Slide 06  
Multiple procedures are suggested for this activity. Choose the one that is most 
appropriate the to the size and formation culture of the group (or use your own 
local procedure). 

• Invite a few samples within the large group. 

• Invite participants to share within a small group. 

• Invite participants to silently return to their journals and reengage with 
their reflections (re-reading, new notes, imagery). 
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video link 

Dialogue and Encounter 

(external) 
 
 

Activating our thinking 2 
Dialogue and encounter: Towards integration 

This video is a prompt for the activity that follows immediately. This video-prompted 
reflection is meant to re-activate the thinking of the participants on the nature, purpose 
and context of dialogue. The subsequent activity then calls their attention more 
specifically to the concepts, skills and dispositions proposed over the course of this 
program. 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 

Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Introduction of activity   Slide 07  

Before we look at connecting and extending the various concepts, skills and 
dispositions proposed over the course of this program, let's first turn to some 
fundamental questions of encounter, exchange, openness and learning. 

To prompt our thinking on the questions that follow, let's have a look at this 
video clip from the Dicastery for Integral Human Development. 

3. Video clip: Dialogue and encounter   follow link  

Select the video Dialogue and Encounter, and select preferred language for 
subtitles. 

Total video length is 00:04:10. Transcript available in Resource Folder. 

4. Small group discussion   Slide 08  

With your small group, reflect together on one or more of these questions: 

• In what ways have you felt a "renewed openness" to dialogue as a way of 
relating?  

• How can framing dialogue as a way of relating express welcome to "all that 
is valid and positive which is offered even by someone who thinks differently 
from us or takes a different stand"? 

• For Christians among us, share an experience of dialogue in which you were 
able "to know and love Jesus better" or to "share the richness of Jesus’ 
love". 

• For those of other religious and worldview identities, share an experience of 
encounter that has enriched or challenged your sense of self. 

Recommended: 10-12 minutes. 

5. Sample responses 

Invite a few samples within the large group. Correction or feedback not 
recommended. 

https://drive.google.com/file/d/1X-p0HdVSwz_uDmDduMa1p5xSMDEfwYWr/view
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Exercise 1 
Review and integration (individual reflection) 

A variety of procedures are possible for this activity. The procedure below relies on a re-
presentation of themes and objectives from the various session, led by the Facilitator. 
However, you may also consider (a) inviting colleagues to present the brief review of 
each session, (b) sharing the slides with everyone for their own individual review, (c) 
another procedure. The content of the slides is not intended to be comprehensive and 
can be treated in a fast-paced manner. Adapt as necessary. 

1. Introduction of the activity   Handout 8A  

2. Instructions to participants   Slide 09  

If you have provided participants with journals and engaged them in using those 
journals throughout this program, instruct them that they can also consult their 
journals for this activity. 

As an individual exercise, use the integration handout to note your thoughts and 
insights from this program as a whole. Pay attention to the variety of key 
concepts, skills and dispositions that have been presented in this program. 

After the integration exercise, you will have several additional minutes to further 
evaluate your integration thinking. 

Later in this session, you will be invited to exchange a few of your key insights 
with you small group. 

Recommended: 12-15 minutes. 

3. Summary of session themes and topics   Handout 8B  

If any particular session was omitted or significantly modified during the course 
of the program, be sure that those changes are noted as you share the summary 
handout. 

4. Additional instructions to participants   Slide 10  

When about three (3) minutes remain, introduce the additional instructions for 
individual preparation (needed for next activity): 

As you continue to develop your integration exercise, please now also prepare 
for your small group exchange by noting: 

• Three (3) important intersections you discovered 
• Two (2) concepts, skills or dispositions that you found challenging 
• One (1) lingering question that remains for you 

Recommended: 3 minutes. 

Exercise 2 
Integration and extension (discussion) 

1. Grouping 

Organise the participants into groups of 4-6 persons. Local adaptations may be 
needed, see the Grouping section near the beginning of this Facilitator Guide. 
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Also consider if a small group facilitator or other equitable participation 
procedures are needed for your group. See the Equitable Participation section 
near the beginning of this Facilitator Guide. 

2. Instructions to participants   Slide 11  

In discussion with your small group, reflect together on your responses to the 
questions above (3-2-1). Without judgement, note similarities and differences 
among the members of your group. 

Recommended: 12-15 minutes. 

3. Sample observations from participants 

Invite a few observations within the large group. Correction or feedback is likely 
not necessary, unless it seems that participants have misunderstood a key 
concept, skill or disposition. Correction or feedback could come as invitation to 
others in the large group. 

Closing of the program and next steps 
You may choose to order the following components in any way, depending on local 
circumstances. 

1. Invitation for program feedback 

In dialogue with your school leadership and diocesan representative, determine 
how you wish to collect feedback and share it with the responsible parties (it is 
the Catholic Education Office of your diocese that is responsible for sharing 
feedback with KU Leuven). 

A simple feedback form is included in the resources folder. Depending on local 
choices regarding the above questions, you may wish to modify the feedback 
form (paper or digital). 

2. Local leadership closing remarks 

It is highly recommended that the local leadership offer some brief closing 
remarks on the importance and relevance of this program as an integral 
component of staff formation and professional development. See the About this 
Resource section above for the way in which this program supports the vision 
for a Catholic Dialogue School. 

3. Next steps   Slide 12   [as placeholder for your contribution] 

What specific next steps will we take as a school team towards creating a rich 
culture of interreligious and interworldview dialogue, underpinned and informed 
by the Catholic faith tradition? 

It is highly recommended that next steps be conveyed at this point, lest 
participants go away with the impression that efforts towards creating a culture 
of dialogue are now concluded. 

See the Next Steps section near the beginning of this Facilitator Guide. 
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4. Closing remarks from the Facilitator 

It is recommended that the Facilitator(s) also offer some closing remarks. 

5. Closing prayer 

If you wish locally, each school is free to include their own brief closing prayer 
as best fits the local community (reminder here to adjust accordingly the timing 
of the entire session). 
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Glossary of theological terms 
The following list of terms used in this program, and the brief definitions associated with each term, are intended for 
those participants without basic familiarity. The list is not exhaustive and the definitions are not complete in a 
theological sense, only preliminary for the purpose of accessibility. 

anthropology (n.) 
anthropological (adj.) 

As area of research and knowledge in relation to a theological context, refers to the 
study and knowledge of human cultures, societies and their changes over time. 

discernment (n.) 
discern (v.) 

As theological and spiritual disposition, refers to a posture of mind, heart and body in 
which the (Christian) believer – and more especially, the (Christian) community of 
believers – searches with eyes and hearts of faith for the affirmations, provocations and 
vocations that emerge in encounter and dialogue, and which propel the believer(s) 
forward in creative fidelity to the faith tradition. 

exclusivism (n.) 
exclusivistic (adj.) 

As a perspective on interacting with religious and worldview others, refers to the belief 
that one’s own religion, worldview or belief system is the only 'true' perspective. All 
others are 'false'. 

hermeneutical (adj.) Refers to a way of interacting with texts, contexts and oneself that seeks interpretation 
beyond the surface meaning. 

hospitality (n.) 
hospitable (adj.) 

As theological and spiritual disposition, refers to the attitude and practice of welcoming 
others, especially those who arrive unexpectedly and those whose identity is 'strange' to 
one's own. It implies a willingness to receive the other with openness, along with a 
readiness to listen and dialogue. 

inclusivism (n.) 
inclusivistic (adj.) 

As perspective on interacting with religious and worldview others, refers to the belief 
that while one’s own religion may be the fullest or highest expression of religious truth, 
other religions also possess some of that same truth (one's own) to varying degrees. It 
implies that others may be, unknowingly to themselves, already like oneself in some 
ways. 

interreligious and 
interworldview 
(conjunct adj.) 

Assumes a context of plurality and refers to intersections between traditions, identities, 
beliefs, practices, and so forth. In this program, is used conjunctively to signify a context 
that includes both a diversity of religious identities (e.g. Christian, Islamic, Hindu) as well 
as identities that do not profess a religious faith (e.g. Humanistic, Atheistic). 

particularism (n.) 
particularistic (adj.) 

As perspective on interacting with religious and worldview others, refers to a focus on 
the distinctiveness of one’s own religion or worldview tradition, rather than on points of 
commonality and intersection with others. It implies that one acknowledges plurality as 
a starting point, but that various religious traditions are unintelligible across identity 
lines. 

pluralism (n.) 
pluralistic (adj.) 

As perspective on interacting with religious and worldview others, refers to the belief 
that multiple religions or worldviews can coexist, all as various means to a common end 
(e.g. different paths to the same 'god') and all therefore deserving of equal respect. It 
implies that, because of their common end, various religious traditions are mutually 
intelligible across identity lines and dialogue therefore becomes possible when a 
common language is discovered. 
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recontextualisation (n.) 
recontextualise (v.) 

As a theological paradigm, refers to the (new) search for (new) expressions of (aspects 
of) the Catholic faith tradition within contemporary contexts that are often pluralising 
and secularising, done in dialogue with the context and in creative fidelity to a 
hermeneutic of continuity with the tradition as handed down over the ages. 

synodality (n.) 
synodal (adj.) 

Refers to both a disposition and a process within the church (global and local), in which 
collective listening, dialogue, and discernment take place and involve all members. 
Emphasises the collaborative journey to reflect in an ever-changing way on its mission in 
contemporary contexts. 

theologise (v.) Refers to the activity of thinking about God, the divine and the sacred, asking 
experimental questions about such, and attempting initial interpretations about 
meaning, often not yet tested through consultation with sources of the faith tradition or 
in dialogue with others. People of all ages are capable of this kind of theologising. 

transcendence (n.) 
transcendent (adj.) 

Often used in reference to God, the divine and the sacred, refers to a nature or quality 
that extends beyond the perceived barrier dividing the natural (what can be perceived 
with the physical senses) and the spiritual. 

universalism (n.) 
universalistic (adj.) 

As a perspective on diversity, refers to the belief that one truth (e.g. Christian salvation) 
is divinely intended for all people, regardless of religion or culture. Emphasises the idea 
that all humanity shares a common destiny or purpose under God. 
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“Informed by Christ, the Tradition and an ECSI perspective, this Dialogue PTI will greatly 
benefit learning and teaching, and carries the potential to constructively and positively 
inform collegial relationships at a grassroots level at school. That is its strong appeal 
from my perspective—there’s a real chance for a shifting/opening of the heart towards 
Christ—no matter the identity claim of colleagues. This is an innovative approach. 

I’ve already contacted some principals and leadership teams re the PTI, alerting them to 
the potential it offers them to learn theologically, while at the same time leading that 
learning with colleagues at school.  

Multiple safety nets are provided for them: the Facilitator Guidebook, the timing of 
sessions, the resources, the diocesan ECSI Education Officers, the flexibility for 
planning and implementation, the spaced and paced learning approach. The responses 
of those I’ve contacted have been immediate and affirmative.  

Supported by ECSI colleagues from diocesan offices, this PTI offers leaders in schools 
the opportunity to develop confidence in leading theologically to enhance Catholic 
identity. It offers school leaders increasing degrees of independence which, married to 
increased confidence, reduces reliance on external providers of learning. Subsequently 
a desire for more learning of this type can be enabled with immediate applications 
across the life of the school, within and beyond classroom learning and teaching. 

This PTI recognises the plurality of our schools and invites everyone who is willing, into 
the dialogue.” 

Gina Bernasconi, Diocese of Ballarat Catholic Education 

 
“As part of our continuing journey to enhance an authentic and contemporary Catholic 
Identity in our Catholic schools in the Diocese of Rockhampton, this Dialogue PTI will 
provide the pedagogical and theological learning, skills and understandings for staff in 
our schools in ensuring dialogue as the way forward amid diversity.” 

Derek Worden, Catholic Education Diocese of Rockhampton 

 
“The implementation and development of the Recontextualising Dialogue School (RDS) 
is crucial for the future of Catholic schools.   A key component of the RDS is an 
understanding of genuine dialogue. The Dialogue PTI provides an in-depth exploration of 
the key theological and pedagogical understandings required for a culture of dialogue 
and the RDS”.  

Christopher Reed, Victorian Catholic Education Authority 

 
“At the heart of the Catholic school is the core Christian belief that each person is made 
in the image of God.  Encounter with the other requires openness and  respect. The 
Dialogue Practical Theological Instrument intentionally challenges staff to explore 
theological and pedagogical foundations coupled with techniques and skills to create a 
fertile ground for dialogue in context.  It is only by empowering staff that Catholic 
schools become the seedbeds for dialogue to produce the fruits that will define the 
Catholic school culture of the future.” 

Mary Mudge, Catholic Education Townsville 
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“The Dialogue PTI will support our schools to continue to strive to be Catholic Dialogue 
Schools which recognise and engage with the diversity (religious, cultural, other) present 
in their communities. It will provide staff with: ecclesial and educational contexts for 
dialogue; theological and pedagogical foundations; and techniques, skills and 
opportunities to support, practise and sustain dialogue. The Dialogue PTI uses 
appropriate, contemporary stimuli to encourage discussion and provides a simple 
method to guide the development of a culture of dialogue in schools. It will be a very 
welcome resource.”  

David Walker, Catholic Education Sandhurst 

 
“The Dialogue PTI aims to support our Catholic school communities to grow deeply and 
enrich an educational culture of authentic dialogue in the contemporary context of 
diversity. This resource provides professional learning and formation for staff to explore 
key theological principles and pedagogical practices essential for fostering genuine 
dialogue with the young people in their Catholic school context.” 

Alison Tanti-Clark, Catholic Education South Australia 

  

 

 

  


	Guidebook for principals and facilitators
	//
	/
	//
	/ 
	////
	Contents

	About this resource
	More information about this series of Practical Theological Instruments and other resources related to Enhancing Catholic School Identity (ECSI) can be found online at www.ecsi.site. 

	On dialogue and the Catholic school
	Enhancing Catholic School Identity:
	Leading three shifts
	For reflection as you plan 

	Hermeneutical perspective
	Program organisation
	Communal articulation of viable directions towards a theologically legitimate and culturally plausible pathway towards a rich(er) educational culture of dialogue in the school.
	Core question
	Additional topics?

	/
	Guidance for Principals

	Guidance for Facilitators
	Safe spaces for practising dialogue

	Grouping
	Safety as a norm
	Equitable participation strategies

	Objective and guiding question
	Background notes

	Session 1
	NO.
	COMPONENT
	EST TIME

	00
	General introduction
	Leadership and facilitator remarks
	5-7 min

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	2-3 min

	03
	Activating our thinking 2
	The Catholic Dialogue School
	12-15 min

	04
	Active listening 1
	Oneself in relation to the other
	1-2 min

	05
	Active listening 2
	Power asymmetries
	10-12 min

	06
	Exercise
	Power asymmetry and risk in dialogue
	12-15 min

	07
	Integration and extension
	8-10 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Component 06 (Exercise) is intended for groups of 4 to 6 persons. Alternative suggestions for organising these activities are also provided.
	General introduction
	Session introduction

	Activating our thinking 1
	Prior knowledge and experience of dialogue

	Activating our thinking 2
	The Catholic Dialogue School and the Victoria Scale
	Active listening 1
	Oneself in relation to the other

	Active listening 2
	Power asymmetries in relationships
	Exercise
	Power asymmetry and risk in dialogue
	Integration and extension

	Objective and guiding question
	Background notes

	Session 2
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	Insights from previous journalling
	3-5 min

	03
	Activating our thinking 2
	Predicting definitions
	4-6 min

	04
	Active listening 1
	Exclusivism, inclusivism and dialogue
	11-13 min

	05
	Active listening 2
	Dialogue amid pluralism and particularism
	10-12 min

	06
	Exercise
	Perspective play: Cake, cookies, pie?
	13-16 min

	07
	Active listening 3
	Dialogue as hermeneutical translation
	8-10 min

	08
	Active reading (optional extension)
	The human being as hermeneutical space
	15-20 min

	09
	Integration and extension
	5-8 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Component 06 (Exercise) is intended to be undertaken in groups of 4-6 persons. There are four (4) characters in each role play group, but a character may be represented more than once in a group as needed.
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Active listening 1
	Exclusivism, inclusivism, and dialogue
	Active listening 2
	Dialogue amid pluralism and particularism
	Exercise 
	Perspective play: Cake, cookies, pie?

	Active listening 3 
	Dialogue as hermeneutical translation
	Active reading
	The human person as fragile hermeneutical space
	Integration and extension

	Objective and guiding question
	Background notes

	Session 3
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking
	5-8 min

	03
	Active listening 1
	Dialogue as crossing over and coming back
	6-8 min

	05
	Exercise 1: Starting home
	Perspective play
	6-8 min

	06
	Exercise 2: Crossing over
	8-10 min

	07
	Active listening 2
	Reorganising new information
	3-5 min

	08
	Exercise 3: Coming (back) home
	Perspective play
	8-10 min

	09
	Integration and extension
	5-8 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Component 06 (Exercise 2) is intended to be undertaken in groups of 4-6 persons. There are four (4) characters in each role play group, but a character may be represented more than once in a group as needed.
	Session introduction

	Activating our thinking 1
	Active listening 1
	Dialogue as crossing over and coming (back) home
	Exercise 1
	Perspective play: Starting home
	Exercise 2
	Perspective play: Crossing over

	Active listening 2
	Coming (back) home
	Exercise 3
	Perspective play: Coming (back) home
	Integration and extension

	Objective and guiding question
	Background notes

	Session 4
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	5-8 min

	03
	Activating our thinking 2
	Religious differences
	7-12 min

	04
	Active reading
	Hospitality as theological disposition
	12-15 min

	05
	Exercise 1
	Small group exchange
	12-15 min

	06
	Exercise 2
	8-10 min

	07
	Integration and extension
	5-8 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Component 05 (Exercise: Small Group Exchange) and Component 06 (Exercise: Advice) are both intended to be undertaken in groups of 4-6 persons. Local variations may be required.
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Active reading
	Hospitality as theological disposition
	Exercise 1
	Small group exchange
	Exercise 2
	Advice for richer theological hospitality
	Integration and extension

	Objective and guiding question
	Background notes

	Session 5
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	5-8 min

	03
	Activating our thinking 2
	Young learners who theologise
	10-12 min

	04
	Active listening
	12-15 min

	05
	Exercise: New horizons
	Discussion: What would it take?
	20-25 min

	06
	Integration and extension
	5-8 min
	Materials

	Grouping
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Young learners who theologise
	Active listening
	Theological hospitality with young learners
	Exercise
	Chalk Talk: Generating new horizons
	Integration and extension

	Objective and guiding question
	Background notes

	Session 6
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	5-7 min

	03
	Activating our thinking 2
	Predicting definitions
	5-7 min

	04
	Active listening 1
	Synodality and the Catholic Church today
	8-10 min

	05
	Active reading 1
	Takeaways from the Working Document
	5-7 min

	06
	Active listening 2
	Discerning the Spirit in the multitude
	5-7 min

	07
	Active reading 2
	8-10 min

	08
	Exercise
	Discussion: Discernment and synodal practices in the Catholic school?
	12-15 min

	09
	Engaging the heart
	3-5 min

	10
	Integration and extension
	Connections and challenge
	5-7 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Component 08 (Discussion Exercise) is ideally intended to be undertaken in groups of 4-6 persons. Local variations may be required.
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Predicting definitions
	Active listening 1
	Synodality and the Catholic Church today
	Active reading 1
	Initial takeaways from the Working Document
	Active listening 2
	Discerning the Spirit in the multitude of voices
	Active reading 2
	Synodal virtues and attitudes
	The follow reading is an excerpt from the resource known as a Vademecum, or a kind of international handbook for those leading and participating in the sessions for listening and dialogue at the local level (parish community, diocese, gathering of a religious congregation, etc.). It was not intended as recipe book or rule book, but rather a set of guiding principles for the sessions for listening and dialogue. It was especially necessary since these kinds of sessions were a kind of new and uncharted territory for many involved. It was hoped that this Handbook will help ensure an engaging and fruitful experience for all.
	Discussion: Discernment and synodal practices in the Catholic school?
	Engaging the heart
	Integration and extension

	Objective and guiding question
	Background notes

	Session 7
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	5-7 min

	03
	Activating our thinking 2
	Victoria Scale types
	12-15 min

	04
	Active listening 1
	Victoria Scale types
	12-15 min

	05
	Exercise 1
	Perspective play: Sacred spaces and places of worship
	12-15 min

	06
	Active listening 2
	Characteristics of the Catholic Dialogue School
	4-6 min

	07
	Exercise 2
	15-18 min

	08
	Integration and extension
	Connections and challenge
	5-7 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Components 05 (Exercise 1: Perspective play) and 07 (Exercise 2: Catholic Dialogue School assessment) are ideally intended to be undertaken in groups of 4-6 persons. Local variations may be required. For Component 05 (Perspective Play), there are four (4) characters in each role play group, but a character may be represented more than once in a group as needed.
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Victoria Scale types (as review of prior knowledge)
	Active listening 1
	Victoria Scale types (as presentation of new learning)
	Exercise 1
	Perspective play: Sacred spaces and places of worship
	Characteristics of the Catholic Dialogue School
	Exercise 2 
	Catholic Dialogue School assessment
	Integration and extension

	Objective and guiding question 
	Background notes

	Session 8
	NO.
	COMPONENT
	EST TIME

	01
	Prayer and session overview
	2-3 min

	02
	Activating our thinking 1
	5-7 min

	03
	Activating our thinking 2
	Dialogue and encounter: Towards integration
	15-18 min

	04
	Exercise 1
	Reflection: Review and integration
	15-18 min

	05
	Exercise 2
	Discussion: Integration and extension
	15-18 min

	06
	Program closure and next steps
	5-7 min
	Materials

	Grouping
	Various activities call for participants to work in pairs or small groups. In particular, Components 03 (Activating our Thinking 2) and 05 (Exercise 2: Discussion) are ideally intended to be undertaken in groups of 4-6 persons. Local variations may be required.
	Session introduction

	Activating our thinking 1
	Activating our thinking 2
	Dialogue and encounter: Towards integration
	Exercise 1
	Review and integration (individual reflection)
	Exercise 2
	Integration and extension (discussion)
	Closing of the program and next steps

	Glossary of theological terms
	Resources
	Testimonials

